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1
Introduction

I wish that I could explain to all those people that everything my parents now have is not even half of what they had to leave behind. I wish that I could describe my beautiful home, but I do not have enough energy for it … (TVL 1999)

Until the early nineties, most newcomers in secondary education came from Morocco, Surinam and Turkey. A lot of young people continue to come from these countries, but in addition large numbers of refugees and asylum seekers also come to the Netherlands. Their reasons for coming to the Netherlands differ from those of traditional migrant workers from Morocco, Surinam and Turkey. Unlike the latter, they were forced to leave their homes and countries as a result of violence. Whereas traditional migrant workers have settled mainly in cities, refugees
 are living all over the country. Schools in areas which previously had few foreigners, now have to deal with greater numbers of foreign students for the first time. These young people often come from countries plagued by civil war, such as Somalia and Afghanistan. Sometimes they belong to persecuted minority groups, such as Kurds in Turkey and Iraq, Christians from the Middle East, or those suffering political persecution in Iran and Zaire.

The arrival of refugee children in class has led to many calls from teachers for additional support. Teachers of international transition classes were used to the fact that the social-emotional support of traditional newcomers was a very labour-intensive and often demanding additional task. Sometimes they could appeal to, or work together with, special support or help organisations. However, the arrival of larger numbers of refugee pupils makes the task more difficult. Sometimes they turn out to be young people with experiences of war. The low social position of most of them influences many aspects of their school life. Just like other young people who live in difficult circumstances, refugee pupils often turn to their teachers for help.

Teachers would like to offer support to these pupils and respond appropriately to their problems as well, but wonder about the best way of doing this.


Welcome to school is a method by which a school can offer additional support to newcomers in class. It consists of 21 lessons for newcomers in secondary education. This book can be used by teachers and others who work as tutors in support classes.

Welcome to school is in fact an expansion and adaptation of the preventative teaching method De Vluchtelingenles ('The Refugees Lesson', Tuk 1997), which offers support to refugee children. A relief worker is present during its implementation to provide secondary support. Furthermore, this teaching method is not class based, but used with a select group of pupils. This seems to slow down its use in practice. Teachers are asking for a class-based method for pupils who have just been in the Netherlands for a short time.


Some of the topics of De Vluchtelingenles are also used in Welcome to school, but have been adapted. The target group no longer consists exclusively of select groups of refugee children, but now includes the whole population of refugees and other newcomers.

The lessons aim to improve the well-being of newcomers in secondary education and prevent psychological problems. A protective environment is therefore created in class to enable them to deal with their experiences as migrants and refugees in a better way.


The intention is not to talk too directly about specific awful or traumatic experiences. Mainly general experiences shared by those newcomers are discussed. By sharing these experiences with classmates and identifying various coping strategies, these young people learn how to deal with their insecurities and problems, for which they often cannot, or dare not, ask their parents or support staff for help. As a result of the lessons, they will feel more supported and more confident about the future.


The key phrases of the teaching method are:

· From classmates to companions;
· Building bridges between past, present and future.
The topics that are dealt with include: where do I come from, cultural differences, important days, living in the Netherlands, important people, friendship and being in love, who am I, leisure time, discrimination, health and well-being, and expectations for the future.


Welcome to school aims to improve the well-being of the newcomer. The teaching method can easily be used before the social orientation method Thema's met toekomst ('Topics with a future').


In order to improve the diagnosis, assistance, and support inside and outside support schools, observation methods have been developed and activities have been carried out simultaneously with Welcome to school and as part of the VIEW project (see p.174 'The VIEW Project').

The writing of Welcome to school was commissioned by VIEW. The coordination of writing and editing was with Pharos. The lessons have in part been written by those working in the area of education for newcomers, for example as a drama teacher, a teacher of Dutch as a second language, a school psychologist, et cetera. In addition, employees of Pharos have also written lessons and edited lessons written by some of the other authors. The development period from commission to book took one-and-a-half years. This period was too short to trial the teaching method as a whole. However, individual lessons have been trialed in various places and took their final shape through these experiences.


The most difficult task was the requirement to make the lessons non-verbal. Based on experiments with parts of Welcome to school this seems to have been done successfully. Pupils and teachers were very enthusiastic about the lessons as a whole.

In conclusion

The names of pupils, which mostly occur in the 'Example from practice' sections at the end of each lesson, are fictional. The use of a masculine noun or pronoun in the text refers to both men and women, unless the context indicates that it specifically refers a man.

2
Newcomers in the Netherlands

Terminology and origin

Various terms are used in education for young people who come from another country and who attend school in the Netherlands for the first time, such as 'lateral entry students' ('zij-instromers', 'neveninstromers') or 'newcomers'. We prefer the last term. By 'newcomers' we mean those young people between twelve and eighteen years of age who have been in the Netherlands for less than four years (also see Gelauff-Hanzon 1994).


These pupils start in special support facilities, which are usually (part of) a department in regular secondary schools. We prefer the term 'support classes' in this book, although the term 'international transition classes' is also still used frequently.

The group of newcomers in secondary education is quite diverse. Originally, it used to be mostly Turkish and Moroccan children. Until the early eighties, eighty per cent of the pupils in support classes had one of these nationalities. The other children came mainly from Surinam and the Netherlands Antilles (Gelauff-Hanzon 1994). Although small groups of young refugees, such as Vietnamese boat refugees, received support locally, only a small number of refugees found support at a national level.


Sometimes the newcomers came to the Netherlands with both parents, but more often they followed afterwards to reunite with one or more family members who had already settled here.


Since the nineties, the composition of support classes has changed (Gelauff-Hanzon 1994). In 1993, almost forty per cent of newcomers were refugees, but this percentage has since increased.


Many young refugees come from Iran, Iraq, Somalia, former Yugoslavia and Afghanistan. Sometimes they come to the Netherlands with their parents or other family members, sometimes they come on their own.


Children of refugees also come to the Netherlands to be reunited with their family. Because of this, they might officially not be recognised as refugees, even though they were also forced to leave their country and have often suffered the same experiences as official refugees.

The composition of local and regional support departments can vary enormously. Refugee children form the majority of pupils in schools in many cities. In the school year 1998-1999, for example, at 53 per cent, the group of refugee children in The Hague was bigger than that of all other newcomers for the first time.


The dispersal of asylum seeker centres has consequences for education. Support classes have been and still are being set up in many small places where there was previously no support for children of migrants.


One example where refugees are overrepresented in a support school is the province town of Heereveen. In December 1999, there was only one pupil among approximately one hundred pupils in the support department of Sevenwolden comprehensive school who had not come to the Netherlands as a refugee.

In addition to migrant groups that originally came to the Netherlands and young refugees, there might also be pupils in class who come from countries where not many migrants come from, such as South Africa, Canada, Philippines and Colombia. Sometimes they are children from a mixed marriage. The Dutch father married a woman from abroad, whose children from a previous marriage are now going to a Dutch school for the first time (Martens & Verweij 1998).

Similarities and differences

What all newcomers have in common is that they are adolescents who have recently come to the Netherlands and who have 'met' one another in support classes. They all had to say goodbye to people and things that were important to them, although their reasons for leaving and amount of preparation might differ. They all face the task of dealing with these losses and getting used to life in a new country.


Leaving their country of origin was often not their own choice but that of their parents or other family members. Sometimes, the older ones might have had a say in this.


These young people have in common that it was not (completely) their own choice to leave their country. However, there are also significant differences between them. Factors that might have a huge influence on their well-being can be identified from their hugely diverse backgrounds. They are factors that can increase stress and influence the migration process in a negative way. Sometimes these are also factors that actually enable these young people to feel supported. We will go into these differences in more detail later on in this book. They are briefly mentioned below in order to illustrate the diversity among young refugees.

These young refugees are boys and girls from various ages, who come from very different parts of the world, and who have very different cultural backgrounds. The colour of their skin and their religious backgrounds vary, as well as their level of education and social position.


The reason why they came to the Netherlands differs, as well as what they knew about the Netherlands on arrival. Some left prepared, others completely unexpected.


Some of them might also be young people who (will) live with their parents or who have moved in with family or friends, as well as young people who are alone or live together with 'strangers' in a refugee centre or home.


They can also be young people who can remain in the Netherlands legally, because they have a residence permit. An increasing number of refugees are, metaphorically speaking, waiting in the queue for a short or longer period of time, hoping to obtain this valuable document. Sometimes they are prosecuted or expect to be deported. They can even be in the Netherlands illegally.


The question often is whether these young refugees actually are adolescents. Some 'amas' ('ama's': Dutch abbreviation for: 'independent underage asylum seekers' ('alleenstaande minderjarige asielzoekers')) are supposed to be older than they actually stated on arrival in the Netherlands (Tuk 1999).

It is often claimed that young refugees have received a higher level of education than other newcomers. Some slightly dated figures show that (adult) refugees on average have received a higher level of education than fellow nationals from their country of origin (Hulshof 1992). However, it remains to be seen if this is still the case. Key informants, who have been interviewed about the support given to newcomers, report that young people who come to the Netherlands no longer belong to the 'top layer'. Supposedly, more (semi-)illiterate young refugees are entering education in the Netherlands (Martens & Verweij 1998).

Feeling out of place and uprooted

It is a big step for children and young people to actually leave their country of origin, even if they are reasonably prepared. It means having to say goodbye to your country, the region you lived in, the village, the city, your home, the school and the people and animals around you. There is a feeling of being out of place.

Coming to the Netherlands means a transition to another climate, different food, different habits and different people. They are being separated or even cut off from their home environment. The term 'uprooted' accurately describes this process. Children are more flexible than adults and can adapt more quickly to new situations. They might settle again more quickly. However, this does not mean that it is a quick and easy process.

Much of the young refugee's knowledge gained at home, at school and on the street, initially seems to have little use in the new environment. Habits, tasks and roles have suddenly changed. Social codes acquired in the country of origin when dealing with children of the same age and adults often do not work, or only in part. Age, psychological and physical maturity cannot prevent the young person in the foreign country from feeling that he has to start from scratch.


This is particularly true at school. Some are forced to learn a new alphabet. Learning Dutch means that they have to practise unknown sounds; like a (small) child, they have to learn to speak again. Since their command of Dutch is insufficient or non-existent, it is difficult for them to pick up the subjects they formerly excelled in.


At least in part, migration means that these young people will have to start all over again. Seen from the perspective of developmental psychology, the young person regresses and becomes a child again. This is painful because, as an adolescent, he is just about to enter adulthood.

The terms' mother tongue' and 'mother country' refer to the symbolic ties that a migrant has with his past. The language the child learned from its mother is the language which established a close connection between it and its mother. Even for children who have been nursed and raised by other adults, the mother tongue is the language that brings back memories of nourishment and care. The land (or region) where the child grew up is not only that of his mother and father, but also that of his people and ancestors. Having to let go of these ties can be seen as the psychological equivalent of having to become independent of both parents.


Migration signifies a loss and this has to be dealt with. Whether coping with this loss is a difficult or easy task depends on many factors. This will be discussed in much more detail in the following chapters.

Migration offers opportunities

In addition to dealing with saying goodbye, homesickness and loss, life in a new culture often means that the newcomer feels that he has to choose between two cultures. To what extent is he allowed to adhere to the norms and values of his country of origin? Is he obliged to follow Dutch norms? What exactly are these Dutch norms and values?


Having to get used to a new culture produces stress. This stress has been referred to as 'acculturation stress' (Berry 1999).


Care should be taken to not just point out the difficulties. Moving to the Netherlands is a challenging task for many young people. For a few of them it offers opportunities they previously did not have due to economic, social or political circumstances. Young refugees can prove themselves. A (good) first report, a diploma or finding a job, are events that can make these young people feel very proud and satisfied because of the hard work involved in achieving them.

3
Young refugees

'The teacher needs to talk a lot about the beautiful things in the country of the refugee.

When the refugee talks to his teacher about his country, the teacher needs to listen to him.' (TVL 1999)

Planned or unexpected departure

The expression 'migrants go somewhere, refugees come from somewhere' illustrates the difference between young migrants and young refugees. Having to leave your country quickly and without preparation is different from a departure which has been planned long in advance. A departure with positive expectations for a better future is different from a departure without any expectations at all. Arriving in an unknown country 'dumped' by a 'travel agent' is completely different from arriving in a country where family members are waiting at the airport to welcome you and look after you. If returning to your country is no longer possible, not even for a holiday, you are cut off from an important part of your personal history.

Sometimes the differences within the group of newcomers are related to group characteristics such as ethnicity, country of origin, religion and whether there is a shared colonial past. These characteristics deserve special attention, because of the additional demands for social-emotional support that they require within schools. Even very experienced teachers tend to ask for additional help when large numbers of these pupils appear in support classes. Teachers sometimes observe learning and behavioural difficulties, but are more worried about the home situation of these young people and how this influences their work at school. There are a lot of additional stress factors in comparison to many of the other newcomers and important protective factors are missing as well. This threatens the well-being and health of these pupils.

Protective factors
Other factors that determine the availability of adequate support for stress resulting from migration are the individual capacity of pupils to cope with this stress, as well as the amount of support available for them after arrival. This individual capacity is determined by the 'talent' and 'capital' that these young people bring with them. It consists of individual personal characteristics and the way in which they have been raised, formed and educated. This capacity will only increase when the newcomer feels supported by his environment.

Support from family, friends, companions and fellow nationals

Being part of a community turns out to be a decisive factor in being able to deal with extreme events from the past. Against all expectations, Holocaust victims living in the United States were able to go on and lead perfectly healthy lives without mental illness. They had not forgotten their highly traumatic experiences. However, realising that they could settle permanently in the US, supported by Jewish social networks and being part of a Jewish community, enabled them to survive without any significant mental health problems (Helmreich 1992).


The presence of (large) groups of fellow nationals can be a great source of support for newcomers in developing a new life. Young people feel supported when they can talk regularly in their own language, can practice their own religion without too many difficulties, and are able to buy and prepare familiar food. Migration goes together with loss. However, this is partially compensated by the chance to be part again of a 'familiar' community. In this respect, both large and small social networks around the newcomer have an important function.


A network of acquaintances, friends and family members who already have been in the Netherlands for some time can offer a lot of support. The closer the relationships between the 'early birds' and the newcomer, the clearer that role will be. The presence of parents, brothers and sisters also offers support. People from the same village and clan can provide company, advice and help, and organisations of fellow nationals offer possibilities for the development of individuality within a familiar cultural frame.

In addition to counterbalancing the feeling of being uprooted, fellow nationals who have been in the Netherlands for a longer period can also be a guide. They can lead the newcomer by the hand and show him the way around the complexities of Dutch society.

In general, young refugees rarely have any of these possibilities for support. Refugee groups have only been in existence in Dutch society for a relatively short time. In comparison with organisations of migrant workers, they still play a very limited role although this is slowly changing over time. Young people are often ambivalent towards these organisations, which are run by adults. Instead they often choose to become independent and more like Dutch people, because they want, and need, to stand on their own two feet rather quickly. They fear the traditional hierarchies within the established organisations run by their own people. Youth organisations, on the other hand, are quite popular among young refugees.

Special support facilities are available for many young refugees who come to the Netherlands without one or both parents. These facilities play an important supporting role because they help these young refugees with obtaining a residence permit, finding a place to stay and getting access to education. This supportive network for young refugees tends to diminish when the amas (see p.11) become adults and organisations withdraw their support. By the time they turn eighteen, these young people appear to receive less support than their (homeless) Dutch peers (Thomeer-Bouwens 1998).

Violence in the country of origin and on the way to the Netherlands

All young refugees have to deal with stress resulting from migration. This is quite an exhausting experience for most of them. However, this should not be put on a par lightly with some of the very extreme experiences a number of them have suffered. Young refugees from war zones sometimes have experienced acts of war from a close distance, such as shootings, bombings, the destruction of their home, rape, or the violent death of family members. They sometimes have been witnesses, victims or even perpetrators. They might also have been soldiers in an army, forced to help or doing so voluntarily.


There are also young refugees who have had extremely nasty experiences during their escape or in a transit camp. The period between departure from their country of origin and arrival in the Netherlands can last months, or even years, during which time these young people have lived relatively unprotected in dangerous circumstances. The assault or rape of many young women, as they make their way to the Netherlands, is not unusual.

Dealing with traumatic experiences

Traumatic experiences are characterised by the damage done to a person's physical and mental integrity, as well as the victim's occasional feelings of being helpless or powerless. Such experiences are only called traumatic if there is a recurrent pattern of serious psychological and physical complaints afterwards (Tuk 1998).


Without doubt, young refugees have psychological and physical difficulties, but these often do not seem to be as serious as what psychologists have described as 'post traumatic stress disorder' (PTSD). However, what is quite common among young refugees are symptoms of depression.

There seem to be significant individual differences in how young refugees cope with such events. Factors such as psychological health, flexibility, humour, intelligence and problem-solving ability all help in coping with traumatic experiences. If there is adequate support within the family, as well as a supportive and flexible structure, the risk of becoming traumatised is much lower.


Similar to migration, protective factors play an important role here. A structured and safe environment is important. Attending school might also have such a protective influence. The protective social network can consist of friends or family, but also of fellow nationals, school, church or mosque, and Dutch people around them.

Basic beliefs about oneself, others and life in general have been thrown in turmoil. The young person is struggling with questions such as 'How could this have happened to me?' and 'Why did this have to happen to me?'


The self-image of these young people changes as a result of their worries about their traumatic experiences and the consequences these might have. This can lead to feelings of survivor guilt and vulnerability. In addition, they are forced to become adults before their time. This accelerates the identity formation process which they go through.


How they view others also changes because their trust in, and respect for, adults has become undermined or has even disappeared.


Finally, these young people form a different picture of life due to the unpredictability of the events they have experienced. Their feelings of safety and security have vanished. They have a bleak view of the future and their expectations about getting married, having children and having a career have changed (Tuk 1998).

Such changes in self-image and in their outlook on life are not just typical of young people who have had extreme experiences. There are also others for whom the 'acculturation stress' is so enormous that they (temporarily) show the same degree of 'depression'. However, these reactions are only temporary for most of them.

Notwithstanding how severe the reactions mentioned here are, they all form part of a normal coping process. This means that memories of past events and the resulting symptoms may not seriously interfere with daily functioning. To say that it is a 'normal' process certainly does not mean that these young people do not experience serious problems. Extreme events, such as war violence, torture, murder and rape, leave permanent marks and in a few cases will profoundly influence the course of life of young refugees after these events. This influence does not just have to be negative. Victims of traumatic experiences also indicate that they are much more aware of what they want from life and make decisions accordingly. Young refugees, for example, frequently indicate that they want to choose a profession in which they can help others.

4
Social-emotional support for newcomers at school

'He has to listen well and know the characteristics of the pupils. During class he has to make jokes. This helps to create a good atmosphere during the class. He also needs to have compassion, because refugees have many problems. In that way he can have good rapport with the pupils. The tolerance of different cultures is also important, because with behaving themselves differently. This is therefore needed in some situations. He should not be so much critical, because he first has to learn how to well deal with each other.'

'I have learned a lot there about the habits of the Dutch, although I mainly associated with foreigners. I owe this to the teachers, because they have played a big role in my assimilation process.' (TVL 1990)

Special atmosphere of the support classes

Support classes for newcomers are small classes with pupils of different ages and abilities, who have only been in the Netherlands for a short time. The composition of these classes often changes, because other newcomers are registered during the year and pupils progress at different speeds to differentiated level groups. Pupils come and go in and around refugee centres.


As described in Chapter 2, the pupils form a very mixed multicultural group. It are mostly the motivated pupils who enjoy going to school. Since they do not have a common language yet, they speak many languages at once. They communicate through gestures and sometimes have arguments because of language and communication problems. Newcomers particularly value going to school. School has an important symbolic function for refugee pupils. They are looking towards the future, planning ahead and to a certain degree are getting on again with their 'normal' life at the same time. Going to school gives a structure to their lives. It distracts them from their personal problems and it is a gateway to a better life in the Netherlands. Going to school does not guarantee a full recovery from their traumatic experiences, but it does have a healing effect. Young migrants also expect a lot from Dutch schools.

Newcomers often long for (practical) knowledge. There are independent and strong pupils, but also remarkably quiet, shy and vulnerable ones. Newcomers sometimes sit together with regular pupils in a school building, but mostly they are in separate locations in old and/or run-down buildings. The classrooms, however, are often decorated quite cheerfully and colourfully. All this gives these departments and classes a completely unique atmosphere; one which is quite different from that of regular education.

Teacher-pupil relationship

Pupils encounter only a small number of teachers during the first phase of support. They see the teacher of Dutch as a second language for a few hours on almost a daily basis. In some aspects, the role of this teacher is similar to that of a primary school teacher, who also has the same pupils in class every day.


A lot is required of the communicative skills of the pupils and teachers due to the pupils' limited command of the Dutch language during the initial period. Teaching these pupils requires flexibility, creativity and a capacity for improvising. A lot of teachers have been able to develop these skills through their teaching experience with groups of different ages, cultural backgrounds and learning abilities. This situation has the potential to foster a close relationship between pupil and teacher. The teacher often acquires the important role of being a 'walking encyclopedia' for questions about Dutch society, since most pupils do not have much contact with Dutch people, especially when they have just arrived in the Netherlands. Newcomers generally appreciate the fact that teachers deal with them in a personal way. They are looking for support, want to understand Dutch society, and therefore may ask questions about their teachers' private lives for example. However, there are a lot of new, and even experienced, teachers who have not received any specific education or training in providing social-emotional support.


The position of support tutor has not been formalised in all schools. If there are any, they often have not received special training for this role.


The home situation of migrant and refugee pupils is often unstable. Because their network is often limited and there are barriers preventing the use of regular support bodies, teachers offer support that others do not or cannot give: completing forms, coming along with pupils to the authorities, or on hospital visits. Bigger schools might be able to refer refugee pupils elsewhere, but not all schools offer pupil support or have a counsellor or school social worker.


Although pupils may ask teachers for support, the latter might fail to use other internal possibilities for referral.


Teachers of support classes believe that they are often forced to take on tasks that should actually be done by specialised (youth)support staff. The diagram below is an adaptation of existing schemes of support in use in education, which operate on three levels. It indicates what the support structure in a support school in secondary education could look like in an ideal situation.



Observation lists have been developed as part of the VIEW project. These are instruments that are used with both internal and external support. Using Welcome to school will mean that teachers will receive more information on the well-being and health of their pupils. In other words, they will be able to notice problems earlier, which has implications for organising care and support. Tutors need to receive support when assessing problems. A correct assessment gives teachers and support staff something to work with and can lead to more intensive care and support within the first or second level of support. Referral to an external organisation at the third level might also take place following assessment. This is shown by the diagram on the next page: observations lead to internal assessment, after which diagnosis by a professional (support) might take place. This leads to support arrangements within school and perhaps referral to external organisations. Evaluation of these actions is necessary.

Noticing problems

There is often an informal atmosphere in class and teachers are very positive about the contacts with 'their' pupils. Although they are more involved with pupils, teachers may at the same time still not notice many of the problems experienced by newcomers. An important aspect of social-emotional support is being able to notice if pupils might have specific problems. Teachers have rarely received special training for noticing such problems and doubt whether it is their task, nor do they have good methods available to do so. Research among refugee pupils in The Hague has shown that this can be problematic at times. There is a difference between what pupils themselves report about their well-being when asked about it on the one hand, and what teachers notice about it on the other hand. To a certain extent, teachers tend to notice such things as: 'daydreaming, concentration problems, being difficult to relate to, bad results, and attention-grabbing'. Pupils, on the other hand, mainly point to things such as fear, loneliness and sleeping problems. In comparison with Dutch children, they have more physical and psychological problems (Vervuurt & Kleijn 1997).


We can presume that this research carried out in The Hague gives a fairly accurate picture. The reality is that a lot of teachers are asking for training in order to observe, support and refer more adequately.


The success of De Vluchtelingenles ('The Refugee Lesson') and the reasons for developing Welcome to school indicate that there is a real need for methods that can help with offering adequate support to pupils.








Up-to-date file

It is desirable that support schools have a file containing the personal details of newcomers and other pupils. This requires quite some additional time and effort because of the coming and going of pupils. Sometimes it will be necessary to consult with parents or support staff, as some of the reactions to using Welcome to school have shown. Therefore the information in the file needs to be accurate. Information regarding special issues, such as illnesses, separation of parents, et cetera, is also recorded in mainstream schools. However, more attention needs to be paid to recording this information because the social circumstances of many newcomers are constantly changing. Information obtained during a first interview with the newcomer is not always sufficient: Does the pupil live with (one of) the parents? Where do other family members stay? Who is responsible for the daily care of the pupil? Who is the guardian, who is the carer/support? The pupil might have suffered traumatic experiences in the recent past, which are known to school staff. It is important that this information is recorded in the file.

5
Development tasks of newcomers

Completing development tasks

As mentioned before, newcomers share two characteristics. They have recently come to the Netherlands and they are adolescents. It is therefore useful to consider the psychological development phase of adolescence for a moment. A description of the tasks that are typical for this stage in life makes it possible to sketch a complete picture and offer support on the base of it. Before we do so, we need to define the term 'development tasks':


'Development tasks are a series of tasks related to the demands and expectations that a certain culture may have of people of a certain age. Completing the development tasks that are valid within a culture is a basic condition for correct further development.' (Van der Veer 1998)


'Completing' such development tasks is a very important factor in preventing psychological problems that may arise otherwise (Rispens et al 1994).


The development tasks described here provided the background material for writing Welcome to school. Some lessons explicitly deal with these tasks, such as Lesson 12 on friendship and Lesson 19 on expectations for the future, but most tasks will appear in several lessons.


On the one hand, the description of the tasks provides background information. This chapter particularly brings out how voluntary or forced migration and experiences of violence influence the 'normal' life of young people. Typical topics of interest to young people, such as working on your future, maintaining friendships and falling in love, suddenly seem very complicated for newcomers. On the other hand, the description of the development tasks also should inspire teachers to 'search for' the individual 'story' of newcomers in their class.

The information provided with the development tasks is limited, but indicates the direction in which discussions with newcomers can go within Welcome to school.

A stage of life full of changes

The development tasks of adolescence correspond to the physical and psychological changes typical of this stage of life. The period of adolescence is a transition stage: the young person is ready to step into adulthood. It is a vulnerable and challenging period, filled with insecurities as well as new challenges. It is a universal fact that significant biological changes occur during this stage. An increased physical and sexual development dictates much of the (social) behaviour at this age. Cultural frameworks limit social expression and indicate which social role is expected of the young person. Many cultures pay attention to this transition into adulthood in (religious) rituals. Another universal fact is that the young person sets out to find a life partner at this stage. The way in which this happens is strongly culturally determined.

Newcomers to the Netherlands have to deal with different cultural frameworks. The demands and expectations in their country of origin are not the same as those in the Netherlands. For example, expectations of classmates, housemates, neighbours, teachers and carers, who can come from all over the world, also influence the way in which the young person's identity is formed. This implies that newcomers encounter many different and sometimes contradictory norms and values during their development tasks. This makes it more difficult to complete these tasks. An additional difficulty is that these young people also encounter openly expressed hatred towards foreigners and/or discrimination. This creates difficulties for completing many of the tasks mentioned here.

The framework for the description of the development tasks
 makes it possible to indicate how voluntary or forced migration and experiences of violence influence the 'normal' life of young people. It also becomes clear how the extraordinary nature of their situation can become visible through topics that would normally interest young people. To discuss this with a group of young people can result in a shared experience that can slightly normalise their experiences.

In the context of this book, the descriptions of these development tasks are not very detailed. In any case, completeness is not necessary, since the main aim of the descriptions is to motivate teachers to let newcomers tell their 'own story'.

Development tasks

1
Taking better care of oneself
Many newcomers come from cultures where, for practical reasons, they have to know how to look after themselves much earlier in life than their Dutch counterparts. This enables them to adapt quickly, even though they sometimes encounter different habits and regulations in the Netherlands. They may experience smaller or bigger differences where personal hygiene is concerned. Young people from tropical regions, for example, are used to washing themselves several times a day. If they did this in the Netherlands, their housemates could get quite annoyed. Some young people need to learn new toilet habits. A few will need to cook for the first time.


Different climates require different clothing and shoes. Well-intentioned (Dutch) adults may want to advise young people on what to wear, but the latter often want to do it their own way. Young people who have been reunited with their families after a long period will encounter both the explicit and implicit dress codes of their housemates. Dutch public opinion might not always approve of certain religious dress codes.


Sometimes single young refugees have left a protective environment. As a result, they are not yet used to looking after themselves. Since normal support facilities do not allow for this, there is generally not much practical support in these matters.

2
Moving more independently within society

In many cultures it is also the case that young people are already very independent at an early age, although this can be quite different for boys and girls. Young people are often used to carrying out independent tasks inside or outside their homes, such as housekeeping, helping family members and manual labour. Adolescence is often when the social domain increases for boys. They start to work further away from home or go to school. This means that they sometimes no longer live in the parental home but stay with extended family.


Social behaviour in the Netherlands can be quite different to that in the country of origin. Dutch society is complex and requires a variety of social skills. Living, attending school, working, applying for a residence permit, obtaining social security benefits, et cetera: functioning in this society involves a lot of red tape. Young people without family, or with family that has only been in the Netherlands for a short while, often have difficulties in trying to meet the demands of living in Dutch society.


It is not easy getting to know Dutch social obligations and to acquire the required social behaviour for dealing with other persons in the Netherlands. Many habits and customs having to do with paying a visit, birthdays, celebrations, et cetera, require a certain behaviour and might therefore be difficult to learn for newcomers.

3
Giving form and direction to one's own life more independently
Forming and giving direction to one's own life based on one's own choice is a development task that almost seems to flow naturally from the ones mentioned previously. Nevertheless, the space available for developing one's life independently is culturally determined. Many newcomers come from societies where family members have a big influence on important decisions: the choice of a partner, a profession, the choice to migrate, et cetera. In many societies, the good of the family takes priority over that of the individual. For example, it is expected that married adults, who already have a family of their own, will still obey their parents, even if this goes against their own wishes and feelings. It can be a very difficult and confusing task for newcomers to cope with the prevailing norm in Dutch society that an individual is in control of his own destiny and has the right to make his own choices.


From a practical point of view, it is not easy to consult with family members who can be a thousand miles away or spread out over many continents. The necessity and casualness of having to make your own decisions in the Netherlands can lead to a conflict of loyalties.

4
Becoming friends with people of the same age by one's own choice

This development task is of major importance during adolescence. Friends are companions on the way to adulthood. The function and details of friendship might differ between cultures, but when asked, newcomers confirm the universal value of friendships at this age. By having to come to the Netherlands, these young people have had to leave behind friends. Some of them still write or telephone their friends.

As a result, they might hesitate to make new friendships. Young refugees generally seem to prefer to make friendships with young people from the same ethnic background. This is difficult if such friends do not live nearby. Refugee communities are spread out all over the country and young people are not always able to visit each other, regardless of their desire to travel. Making friendships with young people from other cultures is normal for some but quite difficult for others. Young refugees often wish to make friendships with young Dutch people but find this hard to do in practice.

5
Integration of increased sexual impulses
Biological changes have a big influence during this stage of life. Sexual feelings start to develop, often leading to relationships. Culturally determined norms and values, and 'do's and don'ts' can suppress the role sexuality plays. Most of the time, the individual will conform to the norms and values, as long as they are reasonably unambiguous and generally acceptable. Norms and values in the area of sexuality in the country of origin are often completely different from those in the Netherlands. This can confuse newcomers. Boys often have problems with behaving towards Dutch girls in a respectful way. Girls will often take liberties that are not desirable in their social environment. The choice of a friend or partner is the main area of conflict between newcomers and their family members who live in the Netherlands or elsewhere.


There seem to be many more pregnancies among single underage female asylum seekers then among their Dutch counterparts.


Young refugees, male and female, might have had unpleasant sexual experiences. Carers and support staff occasionally report that such young people have been sexually assaulted or raped. Newcomers are also at risk of being subjected to sexual violence in the Netherlands, because of their young age, dependency, and unfamiliarity with Dutch society.

6
Controlling one's own aggressive tendencies and those in the environment

Norms and values do not develop in a vacuum, but in exchange with the environment. Dutch society does not offer much clarity to newcomers how to control aggressive tendencies. On the one hand, the taboo on openly aggressive verbal behaviour has increased. It is vulgar to swear and using your fists in an argument is seen as primitive. On the other hand, a lot of aggressive behaviour can be seen in public and in the media, and young people will regularly witness violence in the streets.


Newcomers bring their own experiences and views. Sometimes they come from countries where public aggression, for example by the government, is normal and where they have witnessed extreme forms of violent behaviour.

Unemployment is huge in migrant and refugee communities and many live in deprived circumstances. In these situations, newcomers can encounter violence, both inside and outside the family. Helplessness and a feeling of being excluded can lead to aggressive behaviour. The opinions of peers are of major importance. Norms and values are (still) flexible at this stage and it is therefore important to give some thought to the issue of violent behaviour and what to do about it.

7
Reshaping relationships with parents or other adults
Relationships with adults change on the way to adulthood. In Western countries, this often involves a confrontation between young people and adults. Conflicts are therefore more common both at home and at school, for example. Newcomers often come from cultures where open conflict is unusual and respect for parents and older people is the norm, even during adolescence. They will have to shape the changed relationship with their parents and other adults in a different way. In cultures where men and women have separate activities, such a transition occurs when a boy is allowed to take part in the activities of men. Many cultures have rituals through which the young person will become part of the world of adults, for example, the first time a girl has her period. Many religions have set customs for the time when a young person is allowed to enter the religious community of adults.


The newcomer will encounter the views prevalent in Dutch society. As a reaction to migration, parents often cling strongly to traditional views. A clash of values can create a conflict within the individual. The newcomer can also clash with parents or other adults.


Young people who come as part of a family reunion often live with their parents and family, from whom they might feel estranged after having not seen them for quite some time. Young people who stay in the Netherlands without parents or family cannot, or find it difficult, to check their views with those who are not there. Young refugees without parents often feel heavily burdened by the responsibilities they have been given by people at home in their country of origin. These might be their own ideas about what their parents expect, but might also be specific tasks, such as sending money or arranging a family reunion (Tuk 1999). They can feel heavily burdened by their concerns over the well-being of their parents and family.


Young people often look for people they can identify with. This is very difficult if they do not know many 'socially successful' adults. Young people from war zones can have difficulties with finding their way in life. They only know perpetrators and victims.

8
Forming a perspective on the future
Young people often have high expectations for the future. Sometimes these expectations are not quite specific but they are nevertheless very optimistic. Newcomers had a reason to leave their country. Although it was not always their own decision to leave, there were others who thought they would have a better future in another country. Sometimes newcomers come from countries which have suffered from economic recession for a long period or where the political situation and war have made a comfortable existence impossible.


Voluntary or forced migration has a significant impact on expectations for the future. Things which had been implicitly taken for granted have been swept away. Young people often have to take 'a few steps back' on their way to the future by learning the Dutch language and a profession. The future seems far away and unclear. Highly educated young people lose years and become discouraged because of this. Newcomers can have unreal expectations, for example, expecting to be able to become a doctor or a pilot despite their minimal previous education.


Experiencing discrimination often makes newcomers fear for the future. Young people can be afraid that they will be sent back to their own country in the long term and because of this they feel that they have no control over their own future. Young people who have experienced extreme violence can have a bleak view of what the future may hold. This is often temporary. When newcomers have to wait for a permanent residence permit for years, their ability to bounce back vanishes and they no longer dare to look towards the future in a positive way. It is nevertheless remarkable that behind their bleak and fearful expectations for the future, newcomers generally also have very specific ideas about their dreams and ideals at the same time. Recalling these ideas provides motivation and energy.

Additional development tasks for young refugees that can also be important for newcomers are:

9
Breaking out of social isolation
As mentioned before, refugees often have a limited social network. Young people can become isolated if they do not know many fellow nationals and when contacts with young people from other nationalities may not materialise. Young migrants often do not make much use of organised sport clubs. Sometimes financial considerations or unfamiliarity play a role. Language and cultural problems, as well as experiences with discrimination, often prevent them from trying to make closer contact with the Dutch.

10
How to relate to oneself
This development task refers to dealing with and getting on top of post-traumatic symptoms (Van der Veer 1998). A number of refugees suffer from physical and psychological complaints. Common complaints include tiredness, headache or stomach-ache, problems with sleeping and depression. Such complaints make life difficult for the young refugee, especially on a day-to-day basis. It is not known (to us) if the (psychological) health and well-being of other newcomers is affected in the same way.

A lot of attention is given, both directly and indirectly, in Welcome to school to the development tasks mentioned in this chapter. The pain of migration, problems of adjustment and other unpleasant circumstances become visible because of this approach. Discussing these kinds of topics often also shows their (youthful) vitality.


Connecting with the newcomers' world of experience means having to give some thought to these tasks. This turns out to have a healing effect in practice, in particular for those newcomers who live in difficult circumstances.

6
Implementing Welcome to school
Aims of Welcome to school
This chapter gives an overview of the teaching method: what are its aims, for whom is it intended and what is covered in the lessons? We describe the aims in detail because it gives users something specific to work with. After reading the aims, it should be clear for whom Welcome to school is intended. Clear aims also make it possible to verify afterwards if the lessons have achieved their aims. Results can only be assessed and evaluated when aims have been described in detail.


We make particular use of the research into the effects of Welcome to school's predecessor, De Vluchtelingenles ('The Refugee Lesson') (Mateman 1999), in order to explain these aims.
This chapter prepares teachers for implementing the method and therefore also deals with the approach, structure of the programme, and skills of the teacher. Finally, it will deal with an issue that gives many teachers some concern when discussing personal topics in class, namely how not to get too involved with pupils, as well as what to do if a pupil responds emotionally and seems to require further support or assistance.

The final aim of this teaching method is to improve the well-being of newcomers, as well as lessening and preventing social-emotional problems.


There are a number of stress factors that profoundly influence the well-being and health of the newcomer and which cannot be influenced by schools. These are, for example, social factors, such as the long wait and uncertainty during the asylum procedure, poor housing, problems with the neighbourhood, failing support and (parental) care. Schools cannot, or only in a peripheral way, influence these factors. Well-being and health become unbalanced as a result of these kinds of factors, but schools can counterbalance this stress.


Going to school is itself a protective factor offering counterbalance, but its weight can be improved, for example, by good (tutor)support.


This involves paying personal attention to the three important themes in the life of the newcomer, as already discussed in the last chapter: acculturation, adolescence and traumatic experiences. Welcome to school offers the opportunity to do this.

How can we demonstrate that Welcome to school offers a counterbalance to the stress in the life of the newcomer? The reactions of the participants will show this. For a more objective observation, however, we can see it from changes in the experience of self and social well-being. We call these the intermediate aims (see diagram).















If the teaching method works, the participant will obtain a more positive self-image and more confidence; the experience of self is changing in a positive way. Social well-being also changes in a passive way, because the newcomer will feel more socially and actively supported by being able to make more contacts. Experience of self and social well-being is an important determinant of health.


The final aim, i.e. to improve the well-being of the newcomer and to lessen and prevent social-emotional problems, has been set out in more detail in relation to each intermediate aim.

The feeling of experience of self will become more positive when:

· pupils feel recognised by school and Dutch society through:

· sharing their personal experiences with the teacher and other pupils;

· feeling that their personal story is accepted;

· pupils recognise themselves in the experiences of other pupils through:

· sharing experiences and recognising common experiences;

· the mutual exchange of coping strategies.

A 'healthy' time perspective arises when:

· pupils do not fully close off the past, but dare to, and can think, of the future;

· pupils see the present, past and future as a meaningful whole and continuum, and not as three separate and independent periods.

Social well-being increases when:

· pupils experience social support and make more contacts through:

· feeling appreciated or emotionally supported by other pupils, their teachers and the social environment outside their school;

· feeling related to their classmates;

· receiving useful information or advice;

· pupils become more active in class, especially quiet pupils who will feel less shy, and their aggressive and restless behaviour diminishes;

· pupils no longer find it difficult to live in different cultures.

The aims mentioned here form the basis for the individual lesson aims and the tasks set out in each lesson.

Structure of the lessons

Four main themes can be identified within the structure of the lessons:

1 From communal to more individual;

2 From general to more personal;

3 From 'language poor' to speaking with one another;

4 From the past, through the present and towards the future.

In the beginning, topics are discussed which we expect newcomers to experience as having these in common with each other. There will be more space for paying attention to (individual) differences among pupils in later lessons.


The topics at the beginning mainly relate to aspects of the acculturation process. One of the important ideas behind this is that pupils will start to realise their own and each other's cultural uniqueness and will (go on to) accept and appreciate this. As the lessons continue, more personal topics will appear that are significant during adolescence, such as friendship, being in love, what to do during leisure time, and planning for the future. This requires, quite importantly, a safe environment.


The lessons from Part 3 onwards allow for a more individual approach. Parts 4 and 5 deal with strengthening self-image and with developing a healthy time perspective. These lessons put more emphasis on individuality.


The structure of the lessons (from quite superficial and general to intensive and more personal) corresponds to the anticipated language development. The past appears in the beginning, but the form and contents of these first lessons have been designed in such a way that, if need be, they can still remain quite superficial and general. These lessons are more about things than about people. The lessons will become more personal from Part 2 onwards, with more emphasis on the pupil's relationships with people around him.

The structure of the lessons as described here, however, is certainly not set in stone. Sometimes it is practically impossible to pursue the intended themes in advance. Pupils themselves also determine for their part how the lessons develop and how long they take, depending on how they experience the classes. Lesson 2, where they show on a map where they come from, or Lesson 4, where they make a drawing of their home, can already lead to strong emotions. Nevertheless, the expectation is that the lessons will become more intensive, especially from Part 3 onwards.

Additional results

Recognising problems earlier

Using Welcome to school in schools will probably lead to closer relationships between teacher and pupils. Teachers will get more insight into their perceptions and they will probably notice at an earlier stage that certain pupils need more help. It is definitely a bonus when teachers can recognise problems earlier on. Support can then be given at an early stage, thereby preventing problems from becoming worse.

Improving learning results

Improving learning results is not an explicit aim. Nevertheless, different teachers have pointed out during the trial period that this might be a possible side effect of using Welcome to school. If the connection with the school increases through these lessons and pupils are encouraged to communicate, it motivates them to perform better and improve their learning results.

Preventing non-attendance

When the connection with the school increases, pupils often attend more regularly. However, it is uncertain if using Welcome to school will bring about this effect, since there are many factors outside school that can influence non-attendance.

Participants
Refugees and other newcomers

The teaching method has been developed in response to requests by support schools with many refugees in their classes. In the first instance, Welcome to school was developed with this in mind. However, during the trial period it became apparent that the lessons could equally be used for newcomers from different backgrounds. In other words, Welcome to school can be used for all newcomers in secondary education.


The lessons can be used for pupils who have been in the Netherlands for at least two months and who can therefore express themselves in Dutch to a moderate degree. The teaching method as a whole is most suitable for pupils up to the age of sixteen. Since older pupils can have difficulties with creative approaches such as drama, drawing or making collages, teachers may need to adapt the lessons for this group or skip certain parts.

Age and age differences

Young people prefer to share their personal stories with people of their own age. Pupils' ages can vary a lot in support classes. During the trial of Welcome to school, it turned out not to be much of a problem, but age differences can be a problem, particularly with the lessons on friendship and being in love. The teacher can discuss this 'problem' with the pupils. By emphasising privacy again and preventing childish reactions from younger pupils, older pupils might feel less inhibited. The group can also be divided into two age groups during this lesson.

Group sizes

The size of the group determines the number of participants in Welcome to school. The group needs to be big enough to deal with a variety of experiences, but not too big as to let the experiences of the more quiet pupils go unnoticed, for example. A group of five would be the minimum.

Atmosphere

It might not be appropriate to use Welcome to school in a group where there are many internal conflicts. During times of tension or conflict, the teacher needs to evaluate whether the teaching method can be used to clarify these sorts of problems. Past experience is particularly useful when making such an evaluation. Advice from colleagues can also be helpful.

Differences in participation
The level of previous education and knowledge of Dutch or another European language varies a lot. This will play a role in pupils' participation in Welcome to school, as is the case with other lessons. By using sections that require less language, an attempt is made to let everyone have a go. This is not always possible. Pupils who spoke a language with a different alphabet or one that uses completely different sounds in their country of origin will learn Dutch less quickly. Creative approaches, such as drama and collages, cannot always avoid this, because of the discussions that take place afterwards. It will take more effort to keep these pupils interested with language-based activities.


There are also culturally-specific differences in the way in which refugee pupils, from an early age onwards, have not been encouraged to have opinions of their own and to voice these. As part of their education, many South-East Asian pupils have been trained to make their individuality secondary to that of the group. They will therefore be hesitant to express themselves in an explicit way. Psychological and gender differences can also influence the extent to which young people are ('allowed to be') introverted or extraverted.


In other words, the extent to which pupils can benefit from this teaching method does not just depend on the material available. A tutor who can observe well will be able to encourage the more inhibited pupils and will be able to control the ones who talk too much.

Illiterate pupils

Part of the teaching method can also be used for illiterate pupils. Although they were not always able to make full sentences in group discussions during the trial period, they were nevertheless able to express themselves sometimes by using single words and gestures. The aim of recognising oneself in each other's experiences has already been mentioned. The method will need to be adapted for classes where there is a majority of illiterate pupils. It might then be useful to start with this teaching method at a later stage.

Reservations

Pupils can react negatively when Welcome to school is being announced or implemented. It might be the case that the lessons do not appeal to some. There can be various reasons for this. They might find the lessons strange or scary and are afraid to open up. Perhaps they do not like the approaches used.


On the one hand, teachers will have to emphasise that Welcome to school is just a regular part of the education programme. On the other hand, they can carefully 'explore' in discussions with individual pupils where the resistance comes from and point out to pupils that they can 'pass'. Pupils who have come as refugees have often been forced to take on a (partly) false identity. They might feel inhibited when they are invited to exchange personal information in the lessons.

Approach


When to start

The starting point for this teaching method is that the lessons can begin from the time that pupils have been in the Netherlands for about two months. The later one starts with these lessons, the easier it will be for the pupils to express themselves because of their improved command of Dutch. The objection could be made that the function of this teaching method, as an instrument for creating a pleasant and safe atmosphere and promoting social cohesion, will actually be implemented at a relatively late stage. After all, the longer the class functions as a whole, the more set the atmosphere and roles will be. It might be the case that the atmosphere is so negative that it is no longer suitable to use Welcome to school at that time.

Creative approaches

Welcome to school is intended for young people who hardly speak any Dutch. This is why there are many non-verbal approaches: drawings and collages are made and there are a few simple drama exercises.


'In this way pupils practise and investigate in a playful way the different skills they will need in their daily lives. This also helps them to relax and keep their problems at a distance (from the classroom) for a while.' (Spanjers 1998).


In practice, these approaches seem to work well, but there can be obstacles. Newcomers can have negative views about these ways of working in class. Sometimes they have no experience of expressing themselves in this way and therefore feel uneasy. Older pupils sometimes say that they find drawing and making collages childish. This will be more of an issue when pupils are able to express themselves quite well in Dutch. They might also be afraid to reveal more of their personal backgrounds in this way.


An approach using drama requires an active and outgoing pupil. Pupils might feel personally inhibited, but it might also be that they have never done anything like this before and are therefore hesitant.


In addition, there are many teachers who have not been trained, or only partially, in the use of such methods. This can prevent them from using these methods from the very beginning.


During the trial period, many teachers were generally enthusiastic about the creative approaches used, even if they did not have much previous experience with them. A number of them emphasised that regular teaching also entails a lot of gesturing and that using drama approaches is just taking it one step further.


Some pupils started hesitantly, but flourished when they noticed that in spite of the novelty of it, they were able to communicate about subjects they often could not 'say' something about in other ways. Pupils often seemed to paste and cut with dedication and pleasure, despite their initial hesitation.

Workbook

The workbook is an important resource for these lessons. There are completion exercises and pictures that can be used in the lessons. For example, during each lesson pupils write down keywords. Pupils also make drawings and collages in the workbook.


Welcome to school invites pupils to share their personal experiences. Not every pupil can or wants to do this. Some pupils want to 'name' certain experiences. They can do this by writing them down in their mother tongue, for example. For some pupils, this workbook therefore functions like a diary: a book to which you confide important events.


The workbook therefore offers a personal support. In this way, it becomes a tangible memory, which gives pupils who live in difficult circumstances something small to hold on to. It should therefore be used carefully. In principle, other pupils should only be allowed to read it with the permission of the owner.

Programme
The five parts of the teaching method are introduced by a page that states the titles of the lessons, the general aims and a short explanation.


At the start of every lesson, the parts of the lesson are shown under 'programme'. This is then followed by the aims of the lesson. Some keywords are mentioned after this, which give pupils and teachers the opportunity to name and disclose certain events. By knowing these keywords, pupils can also share certain experiences with each other in a common language.

The plan for every lesson is as follows:

Approach
This can be a group discussion, talking in pairs or small groups, drama, drawing or making a collage.

Teacher
This section states what is expected of the teacher. Sample instructions have been printed in a different font.

Pupils
A description of what the pupils (should) do.

Materials
This is the material that needs to be prepared before the start of the lesson.

Instructions
A short text on the board.

on the board

Duration
An indication of the minimum and maximum duration of each lesson part.

Remarks
The remarks provide important background information. Sometimes the intended aim of a particular lesson part is explained in more detail.

Every lesson description finishes with an example from practice, which consists of the reflections of a teachers who used that particular lesson during the trial period of Welcome to school.
Required materials

We have tried to keep the preparation time for teachers to a minimum. Some lessons require advance preparation of material, due to the creative approaches used. It might be useful to reserve a separate 'shelf' to store these materials, if Welcome to school is to be used on a major scale. Materials include:

· coloured pencils, scissors, glue (preferably acid free);

· magazines, such as SamSam, Onze Wereld ('Our World'), Internationale Samenwerking ('International Cooperation'), but also glossy magazines, such as Cosmopolitan, Marie-Claire, as well as sport and music magazines;

· a pair of dice and six pawns for the game in Lesson 9.

Some lessons require a cassette player. Peaceful background music might also be useful during other lessons.

Additional attributes, such as hats, caps, glasses, walking stick and a scarf can also be quite useful during classes with drama exercises.

Amount of time and planning
There are 21 lessons in total, which can be given on a weekly basis. This can be done in consecutive weeks, but might not always be possible due to holidays and other activities. The 21 lessons have been ordered thematically in five parts. A 'break' might be planned after each part. The lessons can be spread out over a full school year.


The group dynamics will be disrupted if teaching groups are reallocated during the school year. The negative effects of this will be limited if pupils are able to continue in their new class with the lesson they ended with in their old class before the break-up. Schools will have to find their own solutions for organising lesson planning.


We suggest that each lesson should take two hours. If this is not possible, an attempt should be made to 'cut' the lesson and divide it over two lesson periods.


In practice, it can be difficult to estimate how long each lesson parts will take, partly because this depends on the input of pupils. The pace might also vary during other lessons. This is why the minimum and maximum duration of each lesson part has been indicated. Nevertheless, it should be taken into account that some parts may go on for a longer period of time. If there is a break after the lessons, pupils and tutors can have a chat and relax. The advantage of planning the lessons at the end of the day is that they might go on for longer. The disadvantage is that pupils might be very tired by the end of the day.

Pupils opting out
It might occasionally happen that pupils cannot or do not want to participate at certain times. There might be a specific reason why a pupil does not want to take part at that time, for example, when an application for residence has been rejected. If the pupil decides to take part after some persuasion, it will often turn out that the class can offer a lot of support as well.


Lessons should be structured in such a way as to prevent pupils from not participating on a regular basis. Welcome to school is a class-based method and loses it value if the whole class is not taking part. When one or more pupils cannot, or do not, want to participate anymore, they will become outsiders. If some pupils quit, confusion might also arise among other pupils.

Skills of the teacher
Communicative skills
Good (intercultural) communication skills are important for making the best use of Welcome to school. The skills required are those that are generally important for working as a teacher and particularly for working with newcomers. These skills can be gained from experience or training. The most important requisites are being able to observe and listen. Observing is necessary in order to check if the message that the teacher is trying to convey is actually understood by pupils. Listening is of major importance, because pupils often communicate poorly and may only understand what the teacher is trying to convey, if the latter can work out what pupils want to say in the first place. A teacher who sees and listens well will automatically speak more carefully.


These skills can be learned easily when teachers are really interested in the backgrounds of newcomers. Knowing the cultural backgrounds of pupils facilitates communication.


Showing empathy is also required in order to make these pupils feel at ease.

In addition to observing and listening closely, communicating clearly and showing empathy, the teacher also needs to be able establish boundaries. He needs to encourage independence without letting it slide into anarchy. He needs to be in control, but should also be able to deal with pupils as an equal at times.


In order to use these methods – it is almost self-evident – the motivation of the teacher is very important. A teacher is better off not using Welcome to school if he does not feel comfortable with a more person-centred approach in class. Another problem might be the teacher's lack of experience and/or difficulties with keeping order. In that case, he may find the 'messy' approaches in this teaching method not be suitable.

Many pupils show respect when a teacher reveals something about himself. If teachers talk about their own personal experiences, pupils often respond quite interested. This lessens the distance between teacher and pupil and the perceived huge differences between the comfortable life of the average teacher and the stressful life of the pupils can dissolve during such discussions. Pupils might feel burdened if a teacher gets too personal. Sharing personal experiences should therefore only take place when this helps the pupils.

Personal responses of teachers and pupils

Emotional reactions

It is not the aim of Welcome to school to force pupils to show emotions, but it does invite them to tell their (more) personal stories. This is why pupils can sometimes respond emotionally, although we found that this rarely happened during the trial period of the teaching method.


If a pupil becomes ('very') emotional, three 'parties' should be taken into account: the pupil, the other pupils and the teacher. The pupil is the first one who has a right to an adequate response. Other pupils are often remarkably capable of supporting each other. During an emotional moment, a pupil often likes to withdraw from the group for a while. It is therefore useful if a special place is made available where that pupil can go. An empty class room or other room is better than a toilet. The teacher may decide to accompany the pupil, but our advice is to ask 'permission' from the rest of the class. Someone else might also be asked to accompany the pupil.

Adolescents usually do not like to be the centre of attention in class. A pupil might be embarrassed when this happens. Stay therefore not too long with the individual experience of such a pupil during class, but find out after class if additional support is needed.


Although pupils' personal circumstances can be very similar, other pupils might sometimes not appear to be very shocked by what they hear. Sometimes they appear to be 'used' to the sorrow of others. They will consciously try to put on a brave face and not show that they have been affected. It is therefore very important that the teacher brings the emotional discussion to an appropriate end with the pupils. This can happen, for example, by saying that all pupils have difficult times and that there is nothing wrong with that.

Reactions from the teacher

Welcome to school has been designed for pupils to share their personal experiences. Teachers will therefore have to be more familiar with the personal backgrounds of pupils than in regular classes. Pupils might respond emotionally at times. It might also be the case that these responses affect the teacher. The pain and sorrow of children generally affects those who encounter it, since it strongly appeals to one's own vulnerability. It is therefore important that teachers who use this teaching method ask themselves whether they feel strong enough to deal with this. Teachers with unstable private lives have to ask themselves if they, will be able to provide extra care for pupils who ask for it.

It may be useful to exchange views about this with other colleagues during preparation of the classes. It is also important that a teacher can talk to others at school when emotional events take place in class. Schools that are planning to use Welcome to school on a wider scale might want to organise a certain amount of supervision or intervision (peer review). Sometimes school social workers or counsellors can provide more specific support in this area. There are also specialised carers in consultation teams who can take on this role.

Additional or external support

Pupils with psycho-traumas

The fact that some young people have had extreme and traumatic experiences was one of the main reasons behind the design of this teaching method. This was done in order to give a central place to these experiences, but rather to create a supportive environment for these young people. Hopefully, this might lower the threshold for some pupils to speak about these awful kinds of experiences and thereby prevent them from withdrawing into themselves and becoming isolated. Further discussions might reveal that the young person does not require any additional support. However, if further support is required, help needs to be organised.

Organising additional support and help

Sometimes a pupil might have difficulties in dealing with certain problems. Often a one-to-one discussion is sufficient, but once in a while more support or even help will be needed. Sometimes the counsellor or school social worker can offer help. Based on previous experiences, we expect this to be necessary only from time to time.


Schools which work with Welcome to school need to have a referral structure in place. Schools with a consultation team can recruit someone from this team to deal with referrals. This has already been discussed in detail in Chapter 4.

	Welcome

to school
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The lessons

1
Introduction
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Lesson 1
Getting to know each other
Lesson 2
Where do I come from?
Lesson 3
My school
Lesson 4
My house
Lesson 5
Who are we?
Remarks

In Part 1 of Welcome to school pupils are introduced to this tutor method. For many pupils, the support class is a new start in a new environment, demanding a lot of them in terms adaptation and getting accustomed. For many pupils, the position of being a newcomer means that they feel lonely, not understood and even isolated at times. They often cannot express how they feel about this either at school or at home.

Although pupils in such classes are virtually in the same position and are supporting each other, experience shows that they do not recognise this as such. The lessons in the first part aim for pupils, who wish to do so, to say something to each other about their personal backgrounds and to become aware of the similarities in their situations.

The contents of the lessons require pupils to make a personal contribution. It is therefore necessary that the teacher creates a protective atmosphere in class from the start. This will generally have to happen through an interchange between teacher and pupils. A positive atmosphere will result when pupils notice that they have the attention and concern of their classmates when they hesitantly say something about their personal situation. There will be a safe atmosphere when the teacher ensures that the rules set out in the beginning are adhered to and makes sure that pupils relate to one another in a respectful way. This teaching method will then become the instrument for achieving this.

Lesson 1
Getting to know each other
Programme

1 Introduction Welcome to school

2 What is your name?
3 Where do you come from?
4 Introduction workbook
5 Making agreements

6 End of the lesson

Aims

· Introducing yourself to each other, more intimately than usual in class.

· Getting to know the contents of Welcome to school.
· Getting to know the group rules.

· Getting to know the function of the workbook.

Keywords
Welcome

Getting to know each other

Moving

Agreements

Preparation

The teacher photocopies the map of the world from the workbook on A3 format and puts it up in class. He puts the chairs in a circle so pupils can look at the board. The teacher writes down the parts of this lesson and the keywords.

(
Introduction Welcome to school

Approach
Introductory talk.

Teacher
The teacher asks who is absent today and makes a note of this. He makes a graceful welcoming gesture and writes the word 'welcome' on the board. He clarifies the meaning of the word through an example and some gestures. Pupils are asked for a similar word in their own language, for example 'hos geldinez' (Turkish). The teacher asks some pupils, who want to do so, to write down the word in their language on the board.


He continues with the lesson.

These lessons are about things that you feel and think when you go to another country. All of you have come from another country and are now in the Netherlands. This is why I have greeted you today and said 'welcome'.

You have left your house and country, you have moved to the Netherlands. You also have left behind your family, friends and perhaps a school or job. In first support classes (international transition classes) many pupils think of their country, family and friends. Sometimes pupils also feel lonely. It is a good thing to discuss this together. You have not been living long in the Netherlands. This is why you can learn a lot from each other and help each other. The lessons will also teach you how to speak Dutch.

Today is the first lesson. There are 21 lessons, divided into five parts. The topics of these are:

· Introduction

· My country and the Netherlands

· Me and the people around me

· Important things

· Towards the future together

Today we will talk about your names, about the country where you come from and the rules in class.

Pupils
Pupils listen and respond.

Materials
-

Instructions
Lesson 1: Welcome to school

on the board
Key words: welcome, introduction, moving, agreements.

Duration
10 to 20 minutes.

…………..………………………………………………………………………………

(
What is your name?

Approach
Introductions in the circle (name game)

Teacher
The teacher explains how the introduction will take place. The pupils are seated in a circle, one pupil stands in the centre. One pupil from the circle says the name of another pupil. The pupil standing in the centre shakes hands with the pupil whose name has been said. This pupil says another name. When the pupil in the centre of the circle shakes hands with the wrong pupil or does not know it, another pupil takes over. (Also change after three correct responses.)

Pupils
The pupils listen to the instructions and play the game.

Materials
-

Instructions
-

on the board

Duration
15 to 30minutes.

Alternative
It is plausible that the pupils already know each other's names quite well. In that case it is possible to discuss the meaning of the (first) names in this part of the lesson. As a start, the teacher can put his name on the board and say what it means. Ask the pupils if they can point out the meaning of their names.

Pupils from Somalia, for example, carry a triple name, of which the first is their own, the second that of their father and the third that of their grandfather. Chinese pupils sometimes have a number as their name. The meaning of it mirrors cultural customs and expectations of family and parents. A name is also part of your identity. Explaining what your name is and why you have that name reveals something about who you are and your background.

If none of the pupils is able to fully explain the meaning of their name in this lesson, the teacher can make a note of this and return to it in a later lesson.

…………..………………………………………………………………………………

(
Where do you come from?
Approach
Group discussion.

Teacher
The teacher puts the copy of the map of the world (from the workbook) on the board. In turn, each pupil (in the colour of his choice) is allowed to write his name on the area where they come from and draw a line from this area to the Netherlands. In this way, it becomes visible that some pupils have made a long trip and some a shorter one.


Pupils might perhaps also indicate a transit country on the map. For example, if they have lived there for more than two months. This is a fun exercise for most pupils, but not for some. The reason might be that pupils feel inhibited to share their own personal experiences with someone else. As long as this does not prevent other pupils from sharing their experiences and the pupil continues to take part, this does not have to be a problem.

Pupils
The pupils come to the front of the class and write their name on the map.

Materials
Photocopy of the map of the world on A3 format.


Felt-tip pens in different colours.

Instructions
-

on the board

Duration
10 to 20 minutes.

…………..………………………………………………………………………………

(
Introduction workbook
Approach
Writing in the workbook.

Teacher
The teacher hands out the workbooks.

This is a book with still a lot of empty pages. After these 21 lessons it will be filled with important things. We will write many things in it. It will be a kind of diary. Do you know what a diary is? A book in which you write down important things every day and which only you can read. This workbook also belongs only to you. Other pupils can only read it if you approve.

With each lesson you write or stick something in it. You may also put your own things in it, such as photographs, pictures and drawings.

Now complete page 1 of the workbook. Later we will also do page 2. You have just shown how you have come here, on the map of the world on the board. Now draw the same line on the map of the world in your workbook, that is, from your own country to the Netherlands.

Pupils
The pupils listen to the explanation, complete the first page of the workbook and draw the line on the map of the world.

Materials
Workbook pages 1 and 4.


Map of the world on the board or the wall.

Instructions
-

on the board

Duration
5 to 10 minutes.

Remarks
The workbook forms an important part of the teaching method. It is a personal document that can be compared to a diary and which might also prove to be very valuable in the longer term. It is therefore important to make clear to the pupils that they have to be careful with their own workbook and that of others.

…………..………………………………………………………………………………

(
Making agreements

Approach
Group discussion.

Teacher
The teacher writes the rules on the board and explains that each rule is represented by an image in the workbook. He explains the meaning of the rules and uses the gestures from the images in the workbook.

1 Talking with each other works well when you listen to each other. For example, when Sameeh or Amira talks, it is important that you are quiet and listen well.

2 In these lessons, we will sometimes talk about difficult things. Difficult, because they are about feelings. Sometimes this can be so difficult that you will or cannot talk. This is OK. I will teach you a new word. That word is 'passing'. 'Passing' means to not take part. 'Passing' means that you are not talking with us because it is too difficult. You then say: 'I pass'.

3 Having respect for each other can be explained as: talking Dutch is difficult for everyone. That is why we sometimes make a mistake, but you are not going to laugh at each other. Respect is important for everyone. Can you give an example of respect in this class?

4 In these lessons you will talk about difficult things. For example, you have shown on the map where you used to live. That is something important, it is your story that you have told in this class. The pupils in this class now know where you used to live. I would like it if you do not talk about these things outside this class. I want to agree with you that what we discuss during these lessons will stay inside this class. I use an English word for this that is also used in the Dutch language: 'privacy'. This means that some things belong to you. For example, 'privacy' is also within a family; you do not talk on the street about everything that happens in your family. You should therefore not talk outside this class about the important things we talk about together.

'Privacy' also means that the workbook belongs to you and not to other pupils. If you wish, you can let someone else read it. I would therefore like to ask you to always ask first if you may look at the workbook of someone else. If he says 'no', have respect and do not look. Maybe you will show some things but not others.

Pupils
Together with the teacher, the pupils try to think of examples of these rules and write the words next to the images in their workbook.

Materials
Workbook: page 5.

Instructions
Rules:

on the board
1
Listening


2
Passing


3
Respect


4
Privacy

Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
End of the lesson

Approach
Group discussion.

Teacher
The teacher gives a short summary of today's lesson and asks the pupils to open the workbook at page 13. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 13.

Duration
5 to 10 minutes.

Remarks
The teacher can make a personal appointment with some pupils to inform those pupils who have been absent about the content of this first lesson. Nevertheless, the teacher also needs to talk in person to the absent pupils and give them a workbook.

Example from practice

'The start of the lesson is a bit messy. My welcoming gesture is only a signal for the boys to also say a loud welcome to me, but in English. It still stays a bit messy when they can write on the board in their own language. The atmosphere changes slightly when the map of the world is on the board. Najla from Afghanistan talks about having lived in Pakistan for two years. Hassan from Morocco explains in French that he first lived in the country but then lived with family in Casablanca for a long time before coming to Europe. The map gets filled with drawings and the pupils watch with great interest. Also Da Fui from China, who, unlike the others, hardly understands any Dutch, points to his former place of residence and smiles. I say to him: 'Your country is the furthest away of all of them,' while I indicate the distance on the map using the familiar 'measure' gesture of thumb and index finger.

It takes a while to explain the concept of a diary. Aida says that she already has a diary. I tell her that she now has two: 'One for at home and one for at school.' 'Diary very important for me,' she says.

…………..………………………………………………………………………………

Lesson 2
Where do I come from?
Programme

1 Start
2 What was it like?
3 I come from here
4 End of the lesson
Aims

· Giving thought to memories of the country of origin.

· Beginning to share these memories with each other.

· Trying to put these feelings into words as a result of this lesson.

Keywords

Country of origin

Memory

Tell

Listen

Understand

Preparation

Make sure that there are enough magazines such as SamSam, Onze Wereld ('Our World'), travel brochures and guides from travel agencies, scissors and Pritt sticks.

(
Start
Approach
The teacher welcomes the pupils and those who are in class today for the first time and checks if they know what has happened in the previous lesson. He summarises the previous lesson using the keywords and the four rules: listening, respect, passing and privacy. He checks for any questions or comments as a result of the previous lesson.

Instructions
Lesson 2: Where do I come from?

on the board
Keywords: country of origin, memory, tell, listen, understand.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
What was it like?

Approach
Making a collage.

Teacher
The teacher hands out the workbooks. He shows three photographs (from magazines) that pupils can use for making a collage in which memories of the country of origin are visualised. The concept 'collage' is explained and followed by instructions on the board.

In this lesson, you will show us something about the country where you used to live. You will think about what you want to show, after which you will go and find some pictures and letters in a magazine. You will cut and paste them on pages 6 and 7 of your workbook. You can also draw something with it or write something beneath. And your memories are ready.

Pupils
The pupils listen to the instructions, ask any questions they might have and start working.

Materials
Plenty of magazines such as SamSam, Onze Wereld ('Our World'), travel brochures, et cetera, scissors, glue (preferably acid free), sticky tape.
Instructions
1
Thinking

on the board
2
Searching


3
Cutting


4
Pasting


5
Drawing

Duration
30 to 60 minutes.

Remarks
Many pupils have positive memories of their country of origin and like making something about them. Some of them will want to talk about it, but for others this might be difficult. The teacher invites the pupils to join in by creating a cosy and safe atmosphere. For example, play some quiet (classical) music and encourage pupils individually during this task.

…………..………………………………………………………………………………

(
I come from here
Approach
Group discussion.

Teacher
The teacher explains that each pupil in turn can show their work to the rest of the class. First, however, the agreements made in Lesson 1 are repeated and the right to pass is emphasised.


The teacher invites one pupil at a time to show the collage made. This happens through questions that are written on the board. The teacher guides the pupils and makes sure that everyone has their turn.


This part of the lesson ends by putting the workbooks on the tables or the floor and the pupils view the collages as in an exhibition.

Pupils
The pupils listen to the teacher's explanation and to the presentation of the collages made by their classmates and ask questions about them.

Materials
The collages.


Perhaps the map of the world can also be used here (for example that from Lesson 1).

Instructions
Where do you come from?

on the board
What do you see on the pictures?



Why did you choose these pictures?

Duration
20 to 40 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher gives a short summary of today's lesson and asks the pupils to open the workbook at page 13. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 13.

Duration
5 to 10 minutes.

Example from practice

'Parwana from Afghanistan has also written down a story on her collage. She proudly reads it out. It is a kind of history of her country. It turns out that she knows an enormous amount about her country of origin. She has been in the Netherlands for quite a while and can express herself reasonably well in Dutch. She does not say much about the current civil war in Afghanistan. Turgay makes clear that he used to live in the mountains in East-Turkey. 'Snow a lot and cold.' Later he lived in Izmir and now he lives in the Netherlands. He understands the question of how he likes it in the Netherlands quite well. Almost insulted he responds that he lived with an uncle in Turkey and now with his parents in the Netherlands. 'That is very good living by father and mother,' he says emphatically.

Since there are a few pupils in class without parents, I look in their direction. Dodi says to Turgay that he is happy for him. 'My father and mother are not here.'

I do not want to spend more time on this now. I say to Dodi that he is right. Living with your family is something that all pupils want, but which is not always possible.'

…………..………………………………………………………………………………

Lesson 3
My school

Programme

1 Start

2 The school

3 Talking about school

4 End of the lesson

Aims

· Exchanging experiences, opinions and feelings about going to school in the Netherlands and the country of origin.

· Being able to name differences and similarities between education in the Netherlands and the country of origin.

Keywords
School building

Clothes

Homework

Punishment

Rewards

(
Start
Teacher
The teacher briefly discusses the previous lesson, in which the pupils have made collages and said something about their countries. The teacher asks who wants to say something about any ideas they might have had as a result of the previous lesson.


The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 3: My school.

on the board
Keywords: school building, clothes, homework, punishment, rewards.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
The school

Approach
Completion exercise.

Teacher
This lesson specifically deals with experiences in school, both in the Netherlands and the country of origin. The teacher hands out the workbooks and asks the pupils to open them at pages 8 and 9. At the top of the left page is printed 'School in my country'. At the top of the right page is printed 'School in the Netherlands'.


The teacher explains the meaning of the words with the drawings on pages 8 and 9 of the workbook.


Afterwards he asks the pupils if they can write down what is different and what is the same at school in their country and in the Netherlands next to these concepts. They can do this in their mother tongue, Dutch or another language. They can also draw it.


There is a question mark in the last box on page 9. This box can be filled in with something that the pupils or teachers thinks indicates a difference but which is not expressed by any of the other images.

Pupils
The pupils do the task.

Materials
Workbook, pages 8 and 9.

Instructions
School in my country, school in the Netherlands.

on the board

Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
Talking about school
Approach
Group discussion.
Teacher
The teacher indicates that they will talk about the school in the country of origin or the school in the Netherlands. The pupils are asked to describe how they experience these differences by means of language or gestures. The teacher gives an example: clothes.

You are wearing different clothes in class today. Some of you are wearing a pair of jeans, others a nice coloured dress. I think that you wore other clothes at the school in your country. Maybe you wore a uniform.

Pupils
The pupils take part in the discussion.

Materials
-

Instructions
-

on the board

Duration
25 to 50 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher gives a short summary of today's lesson and asks the pupils to open the workbook at page 13. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 13.

Duration
5 to 10 minutes.

Example from practice

'On hearing the word 'punishment' Dodi from Burundi sits down on his knees with a straight back. He explains that, in his class, he had to sit like that on some pebbles with his face in the burning sun for an hour. The other pupils try to rival each other by showing the kind of punishments they received. Some imitate on which part of their bodies they were struck by their teacher's cane. A discussion starts. The pupils seem to agree that teachers in the Netherlands are much nicer. Most of them enjoy school in the Netherlands.

Hassan, who has been in secondary education in Morocco, explains in French that he is not that happy. He does not like learning Dutch all day. He would rather be doing maths.

I try to explain to the others what he just said. Parwana, from Afghanistan, tends to agree with him. 'This school is easy.' She has also been taught previously in secondary education.

…………..………………………………………………………………………………

Lesson 4
My house

Programme

1 Start

2 Another house

3 Home

4 End of the lesson

Aims

· Giving some thought to feelings (of loss and homesickness), which are linked to (forced) migration to the Netherlands.

· Finding support from positive memories.

· Exchanging experiences and feelings about living in the Netherlands.

· Supporting each other.

Keywords
House

Home

Protect

Look back

Miss

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 4: My house.

on the board
Keywords: house, home, protect, look back, miss.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Another house

Approach
Making a drawing.

Teacher
The teacher hands out the workbooks.

This lesson is about the house where you used to live.

A house is important for everyone. When it rains or when the sun shines, or when it is very cold or warm, a house protects you. You mainly live in a house with your family. Sometimes you live in a big house, sometimes in a small one. In the Netherlands, you live in a house. In the country where you first lived, you also lived in a house. Today I am asking you to draw. I would like to ask you to draw two houses. Your house in the Netherlands and your house in Somalia, China, Sierra-Leone, et cetera.

Open the workbook at page 10. It says: 'House in my country.' On page 11 it says: 'House in the Netherlands.'

You know that everyone in your class has lived in another country in another city or village in another house. Afterwards you have moved on your own or with family to the Netherlands, where you are living now. Think of the house you used to live in. What does it look like? Can you draw it?

When you make a drawing you can also show other people what your house looks like. You stand in front of your house and want to take a picture. (The teacher pretends to have a camera in his hands.) What do you put in this picture? The house, the garden, the street, the people?

It does not have to be a very beautiful drawing. Drawing is difficult. Afterwards we will talk about it again.

In order to encourage all the pupils to actually start drawing, the teacher joins in.

There might be pupils that are not able to draw a house. Some might never have drawn or have just drawn a bit in their country of origin and therefore do not have the skill. Others might resist because they find it childish. Furthermore, pupils with war experiences might hesitate because they are afraid of 'having to' show their sorrow in class. Alternatives can be provided to them, such as drawing a map of the houses or drawing the flags of the country of origin and of the Netherlands.

Some pupils might be encouraged if you first sketch a few lines in pencil. Some quiet background music (tape from a pupil) creates a nice atmosphere. There needs to be a pleasant atmosphere to get everyone drawing.

Just in case, the teacher can have some pictures of houses from magazines available which can be used as examples for drawing.

Pupils
The pupils listen to the introduction and the instructions and then make their drawings.

Materials
Workbook, pages 10 and 11.


Pencils and coloured pencils.

Instructions
-

on the board

Duration
25 to 50 minutes.

…………..………………………………………………………………………………

(
Home
Approach
Group discussion.

Teacher
The teacher instructs the pupils to put their workbooks down on the table or the floor in such a way that the pupils can walk past and look at each other's drawings. At the start of this part of the lesson, the teacher repeats the agreements made in the first lesson. Pupils can pass once more.


The teacher invites the pupils to speak about their drawing. The following questions might be useful for this:

· What do you see when you look out of the window?

· What is the nicest place in the house?

· What do you do when you are at home?

· Where do you sleep in the house?

· Do you sleep alone or with brothers or sisters?

Most people in the Netherlands live in a house and not on the street. They also sleep in a house and not, as in some warmer countries, in the garden or on the roof.

In the Dutch language, the word 'home' means that someone feels just as good as he feels in his own house. Someone might for example say: 'I feel at home at school.' A Dutch person who has been living in America for a year might say: 'I feel at home in America.' This means that he feels OK over there. Sometimes it takes a short time before you feel at home in another country, sometimes a long time.

· Whom of you feels at home in the Netherlands?

· Do you think you might feel at home in the Netherlands later on?

Pupils
The pupils answer and question each other.

Instructions
-

on the board

Materials
Workbook, pages 10 and 11.

Duration
25 to 50 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher gives a short summary of today's lesson and asks the pupils to open the workbook at page 13. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 13.

Duration
5 to 10 minutes.

Example from practice

'Sheik from Sierra Leone does not want to draw his house in the Netherlands, because he does not like it. I challenge him to describe what his house looks like so that I can sketch it. After a while he intervenes. He does not like my drawing and corrects it.

…………..………………………………………………………………………………

Lesson 5
Who are we?
Programme

1 Start

2 Have a look in the mirror

3 This is me

4 End of the lesson

Aims

· Strengthening self-awareness by describing your good and bad qualities.

· Presenting yourself, learning to introduce yourself to classmates.

· Becoming aware of the fact that the image that others have of you does not necessarily correspond with how you see yourself (and vice versa).

· Giving your opinion about the lessons in Part 1.

Keywords
Mirror

Happy

Important

Memory

Opinion

(
Start
Teacher
The teacher briefly discusses the previous lesson or lessons. One's own country, the school and house have been discussed. Because these topics might have been quite difficult for some pupils, it is a good idea to pay some additional attention to them. The intention is not to go into too much detail. For example, the teacher can ask if they have often thought about the drawing of the house.

The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 5: Who are we?

on the board
Keywords: mirror, happy, important, memory, opinion.

Duration
10 to 20 minutes.

…………..………………………………………………………………………………

(
Have a look in the mirror

Approach
Making a portrait.

Teacher
The teacher hands out the workbooks and helps the pupils with their tasks.

When you wake up in the morning and you look into the mirror, you are sometimes happy that others cannot see you at that moment. First you wash yourself and make yourself look good before you show yourself to others. If you have just woken up, you look different than when you are sitting in class.

When you are happy or feel happy, you look different than when you have to cry or are sad. Sometimes your face shows your feelings. Sometimes it does not. When you look into the mirror, you see yourself. When others see you, they might see the same, but maybe they see something different. Perhaps you see a sad face in the mirror and others see a happy face or the other way around. Often you do not know how others see you.

Today we will show our face to each other, by making a drawing. We will make a drawing of our face. We call this a 'portrait'. In addition to this portrait, I will also ask you to draw some things that are really important to you.

Open the workbook at page 12, which has the title: 'This is me'.

The page has four boxes. In the first box, you will draw yourself. In the other three boxes, you will draw people, animals or things that are very important to you. For example, if I like cars a lot, I will draw a car. Someone else may find the mosque important, or his passport, or a football player, an aunt, clothes, a guitar or food. This is different for everyone. When you do this, think of the country where you have lived and of the Netherlands.

You can also write something next to it. It is not important who makes the most beautiful drawing, but that you like to draw and that you think 'Yes, this drawing is about me.' Afterwards we will talk about it.

I would like it if you could show your drawing to the other pupils afterwards, but if you do not want to, you do not have to.

Pupils
The pupils listen and do the task.

Materials
Workbook, page 12.


Pencils and coloured pencils.

Instructions
Me, people, things.

on the board

Duration
20 to 40 minutes.

…………..………………………………………………………………………………

(
This is me
Approach
Group discussion.

Teacher
The teacher invites the pupils to show their portraits if they want to do so. They are asked to explain what they have drawn and why. The other pupils can ask questions. The teacher assists and supports them and makes sure that the pupils do not feel obliged to do something. This lesson is mainly about showing respect to each other, encouraging a positive self-image and increasing self-confidence. Make sure that the pupils keep to the agreed rules (Lesson 1).

Pupils
The pupils listen to each other and can respond to each other through questions and remarks.

Materials
Workbook, page 12.

Instructions
-

on the board

Duration
15 to 30 minutes.

Remarks
Let the pupils engage with this task at a serious level. Portraits and self-portraits can lead to amusement or feelings of being hurt or insulted. Emphasise again the rules of showing respect to each other.


At the end, ask in a friendly way if the pupils who did not present their drawing still do not want show them. Protect them from any peer pressure from classmates.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher gives a short summary of today's lesson and asks the pupils to open the workbook at page 13. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces.

The pupils finish Part 1 of their workbook by checking if the assigned tasks have been completed.

When everyone is finished, the teacher repeats the topics from the past five lessons. The pupils see these on page 13, just like all the keywords and the coloured faces. Now they have an overview of all the lessons. The teacher asks them which lesson they liked most, which one they liked least and which one they found the most difficult, et cetera.

Finally, the pupils hand in their workbooks.

Materials
Workbook, page 13.

Duration
15 to 30 minutes.

Example from practice

'Erhan, who has been at school for quite some time, first draws himself, then the map of Turkey, then a mosque and finally a teacher (a colleague) who has been drawn with a highlighter. In his explanation of the last picture, he points out that this teacher is a guiding light for him, because he always answers his questions and always has the right answer.'

…………..………………………………………………………………………………

 2
My country and the Netherlands
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Lesson 6
Speaking without words
Lesson 7
Different or the same?
Lesson 8
Important days
Lesson 9
Living in the Netherlands

Remarks

The average class of newcomers is a mix of pupils from different cultural and religious backgrounds. Pupils often have different values and norms, customs and manners, because of their specific backgrounds. Often, not much attention is paid to these backgrounds in regular classes. This part of the method aims to make pupils explicitly familiar with each other's backgrounds. In these lessons, they will search for differences but particularly for similarities. The rationale behind this lesson is that pupils can learn from each other.

Recognition and experiencing support form each other play an important role during this exchange. It is also important here that they learn from each other how other pupils deal with the past and present in their own way. The past: those aspects of their culture that help them and give them something to hold on to. The present: living in a foreign country with different habits and customs, some of which you have to acquire.

Lesson 6
Speaking without words
Programme

1 Start

2 Making gestures

3 Greetings

4 End of the lesson

Aims

· Experiencing that speaking without words is possible.

· Sharing cultural differences and similarities.

· Encouraging active (non-verbal) communication.

· Becoming familiar with verbal and non-verbal 'greeting protocols' in countries of origin and in the Netherlands.

Keywords
Language

Gesture

Greeting

Hello

Goodbye

(
Start
Teacher
The teacher moves the tables to the side and puts the chairs in a half circle in the classroom. If desired, he can also create a separate area by using some panels or curtains.

The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson.

The teacher then writes the title of today's lesson on the board and gives an outline. He explains that the pupils are going to talk and write less in the next four lessons and use more gestures and role play instead. This will concern things that happen everyday, for example, on the street, in the bus, et cetera.

Instructions
Lesson 6: Speaking without words.

on the board
Keywords: language, gesture, greeting, hello, goodbye.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Making gestures

Approach
Group discussion and depiction.

Teacher
The teacher explains the intention of the lesson and hands out the workbooks.

Open your workbook on page 16 and look at the drawing. What do you see? What do you think that the people are trying to make clear to each other? And why do you think that?

Sometimes you can say something without using language; you then 'speak' with your face and your body. This is what this lesson is about. Can you give an example of speaking without words? (Raise your eyebrows, blink your eye, nod 'yes' and shake 'no' with your head, look angry, et cetera.) Who wants to can make a gesture from their own country. The others then have to guess what this gesture means. But perhaps you recognise the gesture from your own country. Who can make a gesture?

Every pupil who wants to do so makes a gesture. The rest of the group tries to guess its meaning. It is important here that attention is paid to both differences and similarities.

Pupils
The pupils talk about what they see on the drawing. The make gestures and talk about the meaning of non-verbal communication.

Materials
Workbook, page 16.

Instructions
-

on the board

Duration
15 to 30 minutes.

Remarks
Non-verbal communication is often very culturally bound. In some cultures gestures mean a completely different thing than in the Netherlands: thumbs up (OK!) is an obscene gesture in some countries, and nodding 'yes' and shaking 'no', like we do in the Netherlands, is not done all over the world.


Many newcomers find it interesting to get to know each other's as well as Dutch ways of non-verbal contact. There is often a need of getting to know the 'right' codes that are valid in the Netherlands. In some case, pupils have already discovered that their body language has been misinterpreted in the Netherlands. The teacher can challenge pupils to talk about this and exchange experiences.


Since pupils will also demonstrate obscene gestures, it is important here to (let them) explain these gestures, but also to not let them get out of control.

…………..………………………………………………………………………………

(
Greetings
Approach
Role play.

Teacher
The teacher discusses the word 'greeting' and then asks the pupils to open the workbook at page 17. He reads out a description and explains the task.


Every pupil chooses a partner. One of them points with his eyes closed to a situation in the image on page 17.


Together with a pupil, the teacher starts with an example of a greeting based on an example situation in the workbook. The pairs then prepare their greeting. Every pair that wants to show their greeting comes to the front of the class and demonstrates it.

Pupils
The pupils work together and make arrangements about their presentation. They present their greetings to the rest of the group.

Materials
Workbook, page 17 and perhaps some attributes for the presentation.

Instructions
Greeting, hello, goodbye (and perhaps also words like 'bye' or 'see you').

on the board

Duration
25 to 50 minutes.

Remarks
Greetings are often specific to a certain region. There are several words and ways of greeting someone in the Netherlands. In the South, for example, there are three kisses and 'see you' when leaving and in the North there is 'bye'.


Most pupils will indicate the differences involved in whom you are greeting and where the meeting takes place. You will greet an older person (or someone with a higher status) differently than someone from your own age; greetings between men are often also different from those between women. The form can also differ. In some cultures, it is customary to bring your hand to your heart after you have shaken hands with someone. Religion often also plays a role in the way people greet each other: Islamic pupils will only use their right hand and will often say the wish 'May God look after you' as a greeting. In addition, very detailed ways of greeting might be familiar among pupils, derived from the hip-hop and rap culture.


The teacher can ask the pupils about the differences now they are in the Netherlands, as well as how they feel about it. Attention might also be paid to more formal greetings or introductions. How would you introduce yourself in that case? Do you give your full name? Do you look at the other person when you introduce yourself or not?

…………..………………………………………………………………………………

(
End of the lesson
Approach
Group discussion.

Teacher
By using the keywords, the teacher reflects on the lesson with the pupils:

· Which gesture did you make? Was this a new gesture for you?

· Which greeting did Feng demonstrate?

· How do people from Morocco greet each other? Is there a difference between how men greet each other and how women greet each other? And in the Netherlands?

The teacher gives a short summary of today's lesson and asks the pupils to open the workbook at page 28. They then copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Pupils
The pupils talk with each other about making gestures and greetings.


They complete page 28.

Materials
Workbook, page 28.

Instructions
-

on the board

Duration
15 to 30 minutes.

Example from practice

'When we talk about making gestures, I mostly practice and collect a number of gestures with the pupils first. I demonstrate a gesture and ask the pupils for a response. Most gestures are recognised. The pupils name, half in English, half in Dutch, the gestures they think I make: 'OK,' says Hinda when I stick my thumb up. 'Out!' says Ibrahim when I point to the door with a stretched arm. Then Samuel from Armenia gets up and makes a V-sign with his index and middle finger. 'Victory,' he says. This is confirmed by the rest of the group. 'Peace,' I say, 'peace' and I write the word on the board. Some pupils spontaneously reach for their workbooks and copy the word.

The class is really excited after this. Pupils stand up in turn to demonstrate their gesture in front of the class. Sometimes, they are recognisable gestures, sometimes specific gestures from their own cultures. The task turns into a kind of global mime game in which everyone seems to know a gesture.'

…………..………………………………………………………………………………

Lesson 7
Different or the same?
Programme

1 Start

2 Food, drinks and clothes

3 Pictures from all over the world

4 Interviewing each other

5 End of the lesson

Aims

· Becoming familiar with each other's cultural backgrounds.

· Knowing and recognising similarities and differences in cultures and cultural expressions.

· Sharing experiences and finding social support with each other.

· Encouraging the feeling of solidarity.

Keywords
Culture

Clothes

Food and drinks

Beautiful

Nice

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson.

The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 7: Different or the same?

on the board
Keywords: culture, clothes, food and drink, beautiful, nice.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Food, drinks and clothes

Approach
Group discussion.

Teacher
The teacher explains the intention of the lesson: talking about your culture. He then hands out the workbooks and underlines the word 'culture' on the board. The teacher explains what this means ('the way in which a group of people live').

Look at the picture on page 18 of the workbook.

· What do you see? Do you see your country on the map of the world? And do you see the Netherlands?

· Do you recognise something about the drawings?

· Which drawing would you make by the Netherlands? There is an umbrella now.

· You can make a drawing of something from your country yourself.

Pupils
The pupils draw something from their own country and talk about the images and the drawings.

Materials
Workbook, page 18.

Instructions
-

on the board

Duration
10 to 20 minutes.

Remarks
Pupils often like to talk about the food, drinks and clothes of their country of origin. These are quite 'safe' topics'. They give the pupils something to hold on to in order to talk about their experiences and feelings.

Based on this topic, the teacher can challenge the pupils to say a bit more about their experiences in a new country and their past memories. He can then continue to point out similarities and encourage the 'use' of each other's stories and that pupils can seek support from each other.

…………..………………………………………………………………………………

(
Pictures from all over the world
Approach
Group discussion.

Teacher
The teacher asks the pupils to look at page 19 of the workbook.

On pages 19 to 22, there are various pictures from different countries. We will look at these pictures in a moment. Maybe you recognise things from your country or you see pictures from a country of a classmate. After you have had a good look at all of them, you can point out the picture you like the most. Which picture makes you think of your country?

Pupils
The pupils look at the pictures and say or ask something about them. Other pupils comment and ask each other and the teacher questions or answer the questions of other pupils. The teacher leads the discussion.

Materials
Workbook, pages 19 to 22.

Instructions
Pictures.

on the board

Duration
10 to 20 minutes.

Remarks
It is not possible to include picture material from all the countries that newcomers come from. Some pupils will therefore not come across any pictures they can recognise immediately. The teacher can encourage these pupils to discuss details from other pictures that appeal to them.

…………..………………………………………………………………………………

(
Interviewing each other

Approach
Interviews in pairs.

Teacher
The teacher asks everyone if they have been able to find some pictures that appeal to them the most, and then explains the task:

In a moment you will interview each other in pairs about the pictures you liked the most. With every picture, you will say what you like and what you know about it.

The interviewer can ask questions, such as: 'What does this picture mean?', 'Are these clothes from your country?', et cetera. After a while you will swap: the other person will speak about their pictures and you ask the questions.


The teacher walks through the classroom and assists the interviewers if needed. He encourages the pupils to exchange information and experiences and to listen and talk to each other. Try to prevent that a pupil has nothing to recognise themselves in. If there are no 'familiar' pictures, a pupil can often make associations from partially familiar pictures.

Pupils
The pupils choose a partner and sit down in the classroom opposite one another with the pictures and interview each other.

Materials
Workbook, pages 19 to 22.

Instructions
-

on the board

Duration
25 to 50 minutes.

Remarks
'The pupil as a teacher': mini-presentation.

Some pupils, who want to do so, can be a teacher for a moment. They can come to the board and briefly talk about their country and culture. They may point to the pictures while doing this.

In order to be able to explain some things, they may write, draw, et cetera, on the board. The other pupils can ask questions.

The teacher sees to it that these 'presentations' remain short and to the point and that the questions asked by other pupils are as specific as possible. The teacher can help the 'teachers' by explaining difficult concepts or drawing on the board.

The 'teachers' say something about every picture and point out what is important about it in their culture. The other pupils listen and perhaps ask questions. At the end of every presentation, there is applause for the pupil ('Applause for teacher Boubacar!').

The presentation can also be done in the role of an employee of a travel agency: the pupils give a small promotional talk about their country and culture, emphasising its beautiful aspects. If the pupils themselves say that there is a war or that there are other (political) problems, then ask them to talk about the country before the war or what it will look like when the war is over. The following slogan might be used: 'Come to my country, because …'.

…………..………………………………………………………………………………

(
End of the lesson
Approach
Group discussion.

Teacher
By using the keywords, the teacher reflects on the lesson with the pupils.

The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 28. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Pupils
The pupils talk with each other about making gestures and greetings.


They complete page 28 of the workbook.

Materials
Workbook, page 28.

Instructions
-

on the board

Duration
10 to 20 minutes.

Example from practice

'Harinet from Ethiopia immediately points to a picture in the workbook and enthusiastically says: 'My country!'. She is pointing to the picture of a person near the entrance of a cave, a religious person, judging from the clothes. She explains that people in her country live in caves like hermits: 'eat a little, sleep a little, pray a lot'. The other pictures also offer a source of recognition. African pupils compare the pictures with their Chinese classmates and ask each other for explanation. A talk starts about the Chinese wall. How long is it exactly and when was it built? Even the Chinese pupils in class cannot say exactly. I promise to give them the answers in the next lesson. These pupils really want to know everything.'

…………..………………………………………………………………………………

Lesson 8
Important days
Programme

1 Start

2 Important days

3 Make your own calendar

4 End of the lesson

Aims

· Reflecting on the supporting function of traditional celebrations and commemoration days from one's own culture.

· Sharing feelings about the experience of celebrations and commemoration days.

· Collecting relevant information for pupils from their own country and the Netherlands.

Keywords
Date

Calendar

Holidays

St. Nicolas

Ramadan

Christmas

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson.

The teacher then writes the title of today's lesson on the board and gives an outline. 

Instructions
Lesson 8: Important days.

on the board
Keywords: date, calendar, holidays, St. Nicolas, Ramadan, Christmas.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Important days

Approach
Group discussion.

Teacher
The teacher explains the aims of the lesson and hands out the workbooks.

Look at the drawing about this lesson on page 23 of the workbook. Do you recognise something from your country in the drawing? Are those days in the Netherlands or in your country? What do you know about it? What does it mean for you?

In this lesson, we will talk together about days that are important to you. Perhaps these might be days that also have a special meaning to someone else in this class. Perhaps you can then talk together about these important days some other time.

Pupils
The pupils listen and comment on each other.

Materials
Workbook, page 23.

Instructions
-

on the board

Duration
10 to 20 minutes.

Remarks
The drawing in the workbook will be familiar for pupils and perhaps bring back memories of celebrations in their own country. Together with the pupils, the teacher can look at the changing role of these special days now that they are in the Netherlands.

Pupils can share their own experiences, wishes and thoughts about this with their classmates and learn from each other how the special days from their country get a new shape in the Netherlands. This might give the pupils a feeling of solidarity.

Alternative
Write the different dates and names of celebrations on little pieces of paper, for example: Id-Al-Fitr, Mother's Day, Chinese New Year, the 25th and 26th of December. Give a piece of paper to each pupil and ask them in turn to say something about these days.

…………..………………………………………………………………………………

(
Make your own calendar
Approach
Cutting, pasting, writing and drawing.

Teacher
The teacher asks pupils to open the workbook at page 24 and explains the task.

Make your own calendar: a calendar with the things that are important to you and the days from your country and the Netherlands. Some important days are on the same day every year, like St. Nicolas and Christmas. Others change every year, like Ramadan, Carnival and Easter. It is therefore useful if you make a calendar for this year.

You can stick all sorts of pictures on your calendar. You may also write or draw on the calendar.


The teacher might show a self-made calendar as an example.

He takes into account that there is a different calendar or calendar structure in some cultures. The lunar calendar, for example, is used in China. The Nederlands Centrum Buitenlanders (NCB) ('Dutch Centre (for) Foreigners') in Utrecht (telephone +31 (0)30 239 49 59) publishes an overview of the most important festivals and anniversaries of minorities in the Netherlands.

The teacher can continue to complete the calendar with the pupils: birthdays, school holidays, festivals, Mother's Day, school parties, et cetera. Keep in mind the pupils who do not celebrate their birthdays at home or whose date of birth is unclear. 

Pupils
The pupils start working on their calendar and help each other if required.

Materials
Workbook, pages 24 to 26.


Pencils, coloured pencils, magazines, scissors, glue.

Instructions
-

on the board

Duration
30 to 60 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Approach
Group discussion.

Teacher
By using the keywords and the calendars made, the teacher reflects on the lesson with the pupils:

· Do you see any days on someone's calendar that are also important to you? Whose calendar is that? Would you like to ask that person something?

· Would you like to say something about your own calendar?

· Have you also included Dutch 'days' in your calendar? Would you like to say something about this?

· Do you know when you have a day off in the Netherlands: when you not have to go to school, when the holidays are? Do you also know why?

The teacher gives a short summary of today's lesson and asks the pupils to open the workbook at page 28. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Pupils
The pupils talk about what they see on the calendars, what grasps their attention and what they recognise. They talk with each other about important days, celebrations and days off. They complete page 28.

Materials
Workbook, page 28.

Instructions
-

on the board

Duration
15 to 30 minutes.

Example from practice

'I made a big year calendar myself for this lesson and put it on the wall. The pupils from my group look at the calendar. I notice that they have problems with 'the system' of numbering used. It remains difficult how to read such a calendar. I decide to explain how you can read such a calendar first. Together we say out loud the names of the months. I check if they can read on which day certain dates are. Eventually this works.

The concept 'birthday' also seems difficult. Some pupils explain that it is not customary in their country to celebrate your birthday each year. Only certain ages are really important milestones and are therefore worth celebrating.

After this, I let a few pupils recite the names of the months in their language and say that our calendar starts on the 1st of January. Sana from Yemen talks about the Islamic way of counting the year. 'Ours begins later,' he says. 'Mohamed to Mecca.' He then writes on the board which Islamic year it is. The Ethiopian way of counting years is also different. According to Adel, the (Christian) calendar in his country starts in September. Slowly the discussion moves in the direction of important dates and cultural festivals.'

…………..………………………………………………………………………………

Lesson 9
Living in the Netherlands

Programme

1 Start

2 Difficult and easy

3 Game

4 End of the lesson

Aims

· Sharing experiences about the adjustments that are required when living in a new country and about difficult things in the Netherlands.

· Giving tips and ideas to each other, based on one's own experiences of getting used to a different culture.

Keywords
Easy

Difficult

Game

Favourite

Tradition

Personal

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson.

The teacher then writes the title of today's lesson on the board and gives an outline. 

Instructions
Lesson 9: Living in the Netherlands.

on the board
Keywords: easy, difficult, game, favourite, tradition, personal.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Difficult and easy

Approach
Group discussion.

Teacher
The teacher explains the intention of the lesson and hands out the workbooks.

This lesson is about difficult and easy things in the Netherlands. A new country is often different from your own country. The culture is different, the people are different, the language is different. Sometimes this is difficult, sometimes this is easy. Sometimes things are the same in the new country.

Look at the picture on page 27 of the workbook. What do you see? What do you find typically Dutch and why?

Pupils
The pupils look at the picture and point out what they recognise and listen to each other.

Materials
Workbook, page 27.

Instructions
-

on the board

Duration
10 to 20 minutes.

Remarks
It requires quite a lot of most pupils to get used to living in a new country with a foreign language and a different culture. The teacher can encourage pupils to speak about this and to point out what exactly is or was so difficult.


Pupils can also reflect in this lesson on their own 'settling in'. Which steps have they already taken in this process, what is going (a bit) easier, what still remains difficult? Which habits have they already taken over from 'the Dutch'? (For example, bicycles.)


Many pupils like to say something about typical Dutch things or imitate certain things. The Dutch need for privacy, for example, (in the bus: strangers do not talk to each other or say 'sorry' if they accidentally touch one another) is a good starting point for a group discussion or role play.


In addition, the teacher can ask pupils how they deal with thoughts of and about their own country. When do you think of these? What do you do if you think of such thoughts and become sad? The pupils can tell their own story illustrated by the picture.

…………..………………………………………………………………………………

(
Game
Approach
Board game.

Teacher
The teacher shows the materials for the game.

I divide the class into small groups of two or three persons. Each group will get a coloured pawn. The group which reaches the 'finish' first will be the winner. Winning is fun, but the tasks that are on the cards with this game are also fun and important to do. There are four kinds of tasks. I will show you one of each kind and will then put it on the bottom of the pile again. The little globe cards have questions about your country. The little Netherlands cards are about the Netherlands. The little heart cards are about you. The little cards with loud speakers mean you have to do something.


The teacher assists with the game by using the following rules:

1 Two dice will be used.

2 The team which throws the highest number the first time can start first.

3 When someone lands on a square where there is already another pawn, he will have to go back to the previous square.

4 In order to reach the finish, the exact number needs to be thrown. If it is too high, the person will have to move back accordingly.

5 The meaning of the images on the board and on the little task cards are stated in the bottom left corner of the board.

6 The dice determine the pace of the game. Agree therefore in advance how and when the game can be continued if it lasts too long. If it is (too) short, it can be played again.

7 If they want to, pupils can pass without any sanctions.

8 The teacher encourages all the players.

Pupils
The pupils are divided into small groups and sit around the table. They play the game and stick to the rules of the game.


They listen to each other and show respect for each other's stories.

Materials
Game board, little task cards, six pawns and a pair of dice.

Instructions
-

on the board

Duration
35 to 70 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Approach
Group discussion.

Teacher
By using the keywords, the teacher reflects on the lesson with the pupils:

· Which question did you find difficult, which one easy?

· What do you find difficult about living in the Netherlands? What do you find easy? Is there something you found difficult at first but much easier now?

· Has there been a question which you would like to know more about now?

· Can you think of other questions that have not been asked in the game but which you find important?

The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 28. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Pupils
The pupils talk with each other about 'difficult' and 'easy' as part of living in the Netherlands. They complete the worksheet and evaluate this lesson.

Materials
Workbook, page 28.

Instructions
-

on the board

Duration
10 to 20 minutes.

Example from practice

'The game was a big success with this group. The pupils are very enthusiastic and try to answer the questions in their best Dutch. It is nice to see how they help each other with this and how respectful they are towards the input of others. During the activity task 'Recite a poem from your country', two girls from Angola recite a piece from a poem in Portuguese. When I ask them what the poem is about, they try, with the help of other pupils from Angola, to translate it for me. As a result of the little card 'What is the custom at a birth in your country?', there is a realistic discussion about raising babies in different countries. The boys from Angola say that most little babies always sleep in bed with their mothers. They also always slept with their mother when they were little. 'Is this the same in the Netherlands?', they ask me. Christophe from Togo says that when a baby is born, water is thrown at the ceiling from a calabash, which in turn lands on the baby as a kind of baptising. 'That is cold!' says Lin from China, who is very pregnant herself. 'Not good for baby!' 'Not cold,' says Christophe in turn, 'in Africa it is always warm!' The discussion even touches upon circumcision. Manuel from Angola graphically demonstrates how this happens with little boys in his country. The Chinese pupils are watching with increasing surprise. 'In China, no!', says Ming and looks very relieved when saying it.'

…………..………………………………………………………………………………

3
Me and the people around me


[image: image6.png]



Lesson 10
My housemates
Lesson 11
People who are important to me
Lesson 12
Friendship
Lesson 13
Being in love and getting married
Remarks

The social network of newcomers is very limited during the first period after their arrival. Sometimes one or both parents are missing and extended family might not be there either. The roles and positions of both parent and child within the family might change.

Apart from family and next-of-kin relationships, the social network of newcomers consists of classmates, neighbours, friends and people of the same age whom they meet. In addition, there are adults who might play an important role: teaching staff, spiritual and political leaders. Once they have arrived in the Netherlands, their original social network has almost disappeared completely and needs to be built up again. Social support that was previously available has diminished or even disappeared, even although this support is crucial to living and participating in a new society. Refugee pupils generally have a more limited social network than migrant pupils. Single (underage) asylum seekers are in this respect more vulnerable than young refugees who have come to the Netherlands with their parents and other family.

The lessons in Part 3 aim for pupils to share their experiences and feelings about themselves in relation to people around them. Despite the emphasis on the present and the future in the lessons, the past is inextricably bound up with them. Pupils therefore get space to talk about their past, or as one pupil said: 'Flying away from the Netherlands with your thoughts.' Mutual recognition of obstacles to building up a new social network often leads to mutual support. The pupils realise that this is a 'normal' phase in their integration process. However, it might (temporarily) result in strong feelings of sorrow and loneliness. A short moment of reflection on these feelings breaks the isolation and often reinforces solidarity.

Nevertheless, it might be the case that a pupil needs additional support after class. The lessons might sometimes reveal that a pupil needs support.

Lesson 10
My housemates
Programme

1 Start

2 Completion exercise

3 Drawing of housemates

4 End of the lesson

Aims

· Getting to know each other's (limited) network at home.

· Sharing experiences about the nature of these relationships.

· Feeling encouraged to expand one's social network.

Keywords
Housemates

Family

Relatives

Symbol

Remarks

During the lesson, the pupils reflect on their own and each other's direct living environment. They are being invited (carefully) to express themselves about their relationships with the people they live with. Indirectly, there is a reflection on pupils' isolation. We use the description 'housemates' instead of 'family members' in order to take into account those pupils who do not have any parents or family members in the Netherlands. Pupils can talk during the lesson with their classmates about their experiences of daily life and the problems they encounter. The emphasis in this lesson is on the present.

The actual living circumstances of pupils can differ greatly. Sometimes they live in small living units or with family. A few live alone and some pupils live in a centre for asylum seekers.

(
Start
Approach
Group discussion.

Teacher

Today's lesson is about the people you live with in a house in the Netherlands. Young people of your age in the Netherlands or in your country often live with their parents or other family members. However, this is not always the case. Sometimes young people live alone or in a home with other children.

Some of you also live with family and some of you do not. We call the people you live with 'housemates'. They live together with you in a house. Sometimes your housemates are family, but this is often not the case with refugee children, because they have no family.

There is a difference between the words 'familie' ('relatives') and 'gezin' (family) in the Dutch language. Fathers, mothers, brothers and sisters, uncles and aunts, cousins and nieces and nephews are all called 'familie' (relatives). Father, mother, brothers and sisters are called 'gezin' (family). Some of you share a normal house with a number of people. People who come here as refugees sometimes live along with hundreds in a refugee centre. Sometimes they live in a building as big as a school.

We will talk about your situation. Who are your housemates, are they important to you, what do you do together, who cooks, who does the groceries, who does the laundry, et cetera?

We will also make a drawing.

Instructions
Lesson 10: My housemates.

on the board
Keywords: housemates, family, relatives, symbol.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Completion exercise

Approach
Completion exercise.

Teacher
The teacher hands out the workbooks.

Open your workbook at page 30. You can write down who your housemates are. What you write down is personal. Do you remember what personal is? It is something that only belongs to you and others can only know if you say it is OK. Therefore you do not have to say what you have written down later on.

If you live alone, you will be finished quickly. If you live in a big house with many people, the exercise will take longer. (Refugee pupils should not write down and describe everyone living at the refugee centre; a maximum of ten is enough.) Maybe there is someone who is often at your house or who lives next door to you, who you also call a housemate.

Write where your housemates used to live next to their name.

Pupils
The pupils briefly respond to the questions and complete the worksheet.

Materials
Workbook, page 30.

Instructions
-

on the board

Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
Drawing of housemates
Approach
Drawing.
Teacher


We will draw some of the people who we live with. Drawing people is very difficult but you can try it.

It can also be an imaginary drawing of the people you live with. This means that your drawing does not have to look as things really look like. People are then drawn as animals or flowers. We call that a symbol. You can draw your environment in any way you like. Do not think too long about it. You can draw your little sister as a small white flower. You can draw a nice friend in your house as a beautiful horse or another animal. Do you now understand the word 'symbol'?


Emphasise that everyone's work is good.

Materials
Workbook, page 31.


Pencils and coloured pencils.


Magazines might also be used for decoration, but this also requires scissors and glue.

Duration
20 to 40 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher asks who wants to show their work and maybe say something about it.

The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 38. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 38.

Duration
10 to 20 minutes.

Example from practice

'Although we clearly did not agree on this, many pupils have brought along pictures of their housemates. Ahmed from Morocco shows two pictures of his best friends in Morocco. He explains half in French and half in Dutch that he still feels that his friends belong to his home.

Without knowing it from each other, two girls seem to have to take care of their little brothers and sisters on their own. One says that her father comes and checks on them once in a while. The other sees her father only once every six months. Their classmates want to know how they manage and ask very specific questions about the household: Who is cooking then? Who does the laundry? I appreciate that these practical questions are being asked. I usually also avoid wondering what pupils feel for their family members or housemates. I am afraid that if I do, pupils might start wondering whom they should be loyal to, family, housemates or others. However, I do intend to discuss these two pupils and their heavy responsibilities with colleagues.

Maria from Colombia says that her mother died three years ago. She now has a new mother, who is only seven years older than she is. The other pupils respond interested and ask if she approves of this. The relation between Maria and her stepmother seems to be fine.

Many pupils are still talking with each other about the topic when we tidy up the classroom. Since this topic has raised so many issues, we will do the drawing another time during the Dutch as a second language class.

Everyone in class is very surprised when a brother and sister, who are seated quite apart from one another in class, choose the same animals to describe their family members. Both draw their little brother as a little sun and their mother as a rabbit. Their father has a different shape, but both draw him as a fish.

A remarkable number of pupils choose a rabbit as symbol for their mother.'

…………..………………………………………………………………………………

Lesson 11
People who are important to me
Programme

1 Start

2 People who are important to me

3 Making a piece of work

4 Looking at the piece of work

5 End of the lesson

Aims

· Becoming aware of their social network.

· Sharing this experience and supporting each other.

· Discussing with each other who is important and why.

Keywords
Parents

Guardian

Neighbourhood

Support

Trust

Important

Remarks

This lesson gives pupils the opportunity to say who they come in contact with on a daily basis. Discussed will be important contacts, as well as why they are important.

Pay attention to single pupils. Perhaps discuss in advance what this lesson will be about. Make sure that discussion between pupils is not (too) long and does not dwell in detail on missing family members. The emphasis in the lesson should be on the here and now.

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson.

The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 11: People who are important to me.

on the board
Keywords: parents, guardian, neighbourhood, support, trust, important.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
People who are important to me

Approach
Group discussion.

Teacher
The teacher hands out the workbooks.

Now we will talk about people who are important to us. If you have moved to another country, like you have, people around you are very important. They can be your friends, might help you, teach you things, and perhaps might do nice things together. They can also be important to you because they come from the same city or country. There are many reasons why someone can be important to you. Last time you wrote down your housemates. But you do not just live at home. You also spend a lot of time in other places where you meet other people: you go to school, play in the street, might do sports, or you go to a party or disco. Now we will put these people in a drawing.

The teacher might use himself as an example, making use of the different 'environments' he writes on the board.

Materials
-

Instructions
Family, school, sport, friends, neighbourhood.

on the board

Duration
20 to 40 minutes.

…………..………………………………………………………………………………

(
Making a piece of work
Approach
Drawing.

Teacher
We make a drawing of the sun. As an example, I will make my own drawing on the board. (Teacher draws while he explains.) I write my name in the centre of the sun. Just like you, I live at home, go to school, and spend time with my family and friends. I also go to church.

I draw stars for people who are important to me. If they are very important, like my family, I put them close to the sun. There are many stars around the sun. Big stars, little stars. Close and far away. If you want to, you can draw a big star for someone who is really important. A little star for someone who is a little bit important. You can put the star close to the sun or far away. You can also draw important people who are not in the Netherlands. Sometimes these people are just as important or even more important to you.

Pupils
The pupils look at the pictures and say or ask something about them. Other pupils comment and ask each other and the teacher questions or give an answer to the questions of other pupils. The teacher leads the discussion.

Materials
Workbook, page 32.


Pencils and coloured pencils.

Instructions
The sun drawn as an example by the teacher.

on the board

Duration
15 to 30 minutes.

Remarks
This part worked really well during the trial period. At the same time, it also became clear how pupils' networks can be quite limited and that it hurts having to miss relatives who live far away. Pupils can also indicate in this lesson part how much they want to reveal about themselves. It might sometimes be the case that there are young refugees who have suffered personal losses recently. It might be that these pupils want to keep this to themselves or say something about it for the first time. Making this drawing affirms for most pupils that they are not facing things on their own. Every now and then pupils will ask for additional support after this lesson.

…………..………………………………………………………………………………

(
Looking at the piece of work

Approach
Group discussion.

Teacher
The teacher allows the pupils to show their work and perhaps say something about it. Their drawings can be put up next to one another.

Pupils
The pupils show their work and say something about it, if they want to.

Materials
Workbook, page 32.

Instructions
-

on the board

Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
By using the keywords, the teacher reflects on the lesson with the pupils.

The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 38. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 38.

Instructions
-

on the board

Duration
5 to 10 minutes.

Example from practice

'Not all pupils are actively taking part at the beginning. Some ask for further explanation of the concept 'relatives', 'family', 'home' and 'neighbourhood'. Who belongs to home and who are relatives?

Nahida from Pakistan has an aunt who lives across the street. Her aunt is always with her in the 'women house' together with her nieces and aunts. They eat together in this house, but the aunt sleeps in the house across the street. Does that aunt now belong to home or to the relatives?

Some pupils are visibly uneasy when they have to put themselves in the centre of the universe. Nevertheless, pupils recognise a lot and show a remarkable degree of understanding for, and interest in, one another. The social structure in class also becomes clear with this exercise, because they put the names of classmates at different distances from the sun. Some pupils, without me knowing it, are already playing football and badminton together. I enjoy discovering this since I sometimes appeal to such friendships, for example when forming small groups for a task or to learn if 'the friend' is absent.

A few pupils write down the names of colleagues. One of the pupils describes Dirk van den Broek, the local supermarket, as an important relation. On being asked 'Why the supermarket?' he says in English that food is 'important' and he always talks with other customers there.

In my view, Musa from Somalia expresses the opinion of other pupils about this lesson very accurately. She says: 'What is good for our family is also good for us.'

I am a bit worried about George from Sierra Leone. He has been remarkably quiet and I did not see what he drew. I decide to give him some extra attention after this lesson.'

…………..………………………………………………………………………………

Lesson 12
Friendship
Programme

1 Start

2 Friends of the past, now and later on

3 Friendships

4 Making friends

Alternative: the friendship marker

5 End of the lesson

Aims

· Becoming familiar with each other's views on friendship in a multi-ethnical environment.

· Sharing positive experiences about friendship.

· Sharing experiences about problems of keeping in touch with old friends and finding new friends.

· Developing insight into the supportive function of friendship.

· Developing insight into ways of making friends.

Keywords
Friend

In the past

Now

Later on

Remarks

Making and maintaining contact with one's peers is an important issue for every adolescent. This is a difficult issue for many newcomers. Some are socially isolated. Many are concerned about why it is so difficult to make contact with young Dutch people of the same age. Forced by circumstances, they often live in a multicultural setting. Even though they feel strongly about this issue, it is often left unsaid how they experience it. This lesson gives pupils the opportunity to share their experiences and encourages them to actively make friendships.

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson.

The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 12: Friendship.

on the board
Keywords: friend, in the past, now, later on.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Friends of the past, now and later on

Approach
Completion exercise.

Teacher
The teacher hands out the workbooks and explains the terms 'friend', 'friends' 'friendship'. (Note: the word 'friends' can relate to both boys and girls.)


A careful introduction of this exercise is important, because personal questions about friends can scare off the pupils.

Friends are very important. A friend whom we find important, we call a good friend. Some pupils have many friends, but not a really good friend. Some pupils have a friend who is so important to them that they call him or her their closest friend.

We will talk about friendship in a moment. Before we do, you will first need to complete the exercise in the workbook. However, if this makes you sad or unhappy, you should stop.

It is about friendship in the past, when you did not live in the Netherlands, about friendship now and about friendship in the future. In this exercise this is called 'later on'. Nobody knows what will happen in the future (except perhaps Allah or God). Sometimes you think about later on, about the future. This is why I now ask you to think about friendship in the future: What kind of friends do you think or hope you will make later on?

I therefore want to ask you to write down what you think about this on page 34. Afterwards I want to talk to you about this. Note: do not write on page 35 yet.

Completing the exercise might take some effort. Pupils will have to understand the difference between the concepts 'in the past', now' and 'later on'.

Emphasise once more that the workbook is a kind of diary and that if they do not want to do the exercise, they can skip it. If they do not write anything down, ask them to still think about the questions.

The teacher can complete the exercise first or appoint a 'volunteer'.

Pupils

The pupils complete page 34 of the workbook.

Materials
Workbook, page 34.

Instructions
-

on the board

Duration
10 to 20 minutes.

…………..………………………………………………………………………………

(
Friendships
Approach
Group discussion.

Teacher
The teacher explains that this discussion will be about past, present, and future friendships. He asks if the pupils find this a difficult task. He can ask further questions to find out what exactly they find difficult.


Pupils might say at such a moment that they miss former friends. These friends might be missing or dead. The teacher can respond by saying that he finds this sad, but that it is very courageous of pupils to say how they feel.


Depending on the needs of the group and the questions the teacher asks, the discussion might go more or less about the past.


A very specific task (such as 'name two things that you used to do with a friend and two things you do now with friends') enables pupils to reflect on their experiences. Such an exchange can be sad but also very supportive.


It is often the case that pupils are very curious about the personal experiences and views of the teacher.

Pupils
The pupils talk about their friendships. If they want to say what they have written in the workbook, they can read it aloud.

Materials
Workbook, page 34.

Instructions
-

on the board

Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
Making friends

Approach
Completion exercise and group discussion.

Teacher
The teacher explains to the pupils that they will have to answer a few more questions on page 35 of the workbook. Once these have been answered (5 to 10 minutes), a group discussion follows.


This discussion will initially focus on the skills required to make friends. It is important here to prevent judgmental talk about pupils who do not have friends. Make it clear that some pupils might not have friends yet because people differ from each other and making friendships takes time.

There are pupils for whom friendship is very important, or just important, or a little bit important. Maybe there are pupils for whom it is not important at all. We are all different. If you find it important to have a friend and cannot find one, it is not nice. Maybe you can teach each other how to make friends.

Do the exercises in your workbook. Afterwards we will talk about it.

It is important to give some thought in the discussion to how important friendship is for communicating (verbally and non-verbally) with others.

The teacher might let pupils demonstrate what exactly they do to make contact with people. They can imagine that they are in the schoolyard, on the bus, in the canteen, et cetera. The influence of group pressure should also be discussed. In how far are they able to make individual decisions? When do the interests of the group have priority?

The lesson can be confrontational for pupils who do not have any, or only a few, friends. After the lesson, the teacher can emphasise in general terms that pupils might feel lonely or sad as a result of a lesson. At such a point, they are welcome to have a chat with the teacher.

Pupils
The pupils complete page 35. Afterwards they talk about what they (would like to) do with friends and discuss how to make new friends.

Materials
Workbook, page 35.

Instructions
Making friends.

on the board

Duration
25 to 50 minutes.

Alternative: the friendship marker

Approach
Making a bookmarker.

Teacher
Instead of having a group discussion, a less verbal approach can be used: the pupils will make a nice bookmarker for each other. The point is to make something nice for someone else: a text with a positive remark, a drawing, et cetera. If necessary, the teacher explains the meaning of a bookmarker.


The pupils work in small groups. We recommended that pupils make a bookmarker for someone of the same gender.


Lots are drawn in the girls' group and boys' group in order to determine for whom each bookmarker should be made. In order to avoid laughter, everyone will keep the name to themselves. The bookmarker will only be handed over to the one for whom it was made after everyone has finished. The maker is briefly allowed to say something about it. Agree in advance with the pupils that the receiver will thank the giver and the group will applaud after the bookmarker has been handed over.



If there are an uneven number of pupils, a bookmarker can be made for the teacher.

Pupils
The pupils make a bookmarker for another pupil.

Materials
Strips of strong paper of about 6 inches, if possible in different colours. Little pieces of rope of about 4 inches. Material to decorate the marker: glitter, magazines, highlighters, glue, et cetera.

Instructions
Perhaps a drawing of a bookmarker.

on the board

Duration
30 to 60 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 38. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 38.

Duration
5 to 10 minutes.

Example from practice

'Fatima from Morocco says that she has a lot of trouble with writing in Arabic and this prevents her from writing letters to her friends. She finds this a real pity. Various pupils have the same problem. Remarkably, some pupils do not want any contact with their former friends anymore, even though they think about them a lot and miss them. 'Writing makes it even worse,' says one of them.

You can make friends everywhere: on the street, in the disco, in the library. You just start talking to people who seem likeable. No, no Dutch people of course. That is difficult and scary. Maybe they may even laugh at you. No one in my class knows any Dutch boys or girls. In class, however, they decide that it is good to try and make such friendships. You live in the Netherlands and it is also good for learning Dutch.

Hussein from Iraq gives the following answer to the question in the workbook about what is required to make a good friendship: 'I do not want a friend who is very nervous and gets angry easily.' At that moment I see a disappointed expression on the face of Fuad who is also from Iraq and in my view is looking for friends. He is quite impulsive, as the whole class knows. Maybe I should discuss this again later on.'

…………..………………………………………………………………………………

Lesson 13
Being in love and getting married
Programme

1 Start

2 Being in love

3 Choosing a partner and getting married

4 Preparation for the next lesson

5 End of the lesson

Aims

· Getting to know the possibilities of, and obstacles to, being in love and in a relationship.

· Developing insight into the norms and values surrounding being in love and getting married in different cultures and between the sexes.

· Feeling supported by the exchange of thoughts and experiences about this.

· Diminishing any fears and prejudices that might be present.

Keywords
Relationship

Partner

Choosing a partner

Being in love

Love

Getting married

Remarks

Being in love is a very sensitive topic for adolescents. No matter how different cultures are in their do's and don'ts in this area and no matter how different the ways of expressing this are (or might be), these young people will get a lot out of this topic.

Because of migration, their experiences in this area will appear in a different light. Their direct living environment is completely different than what it used to be. Mixed and multicultural classes are an example of this. Their stay in the Netherlands has not just changed their situation in class, but has drastically changed their whole living environment. If we assume that being in love and (preparation for) becoming a couple are typical topics for the stage of adolescence, it is clear that this is a topic which they will benefit from. This is particularly so because due to the (major) influence of the physical changes they are undergoing.

As has already been described in the introductory chapters, the stage of adolescence is strongly affected by being a migrant and/or refugee. This is particularly the case when dealing with the topic of 'being in love'. Pupils will be influenced by living in a multicultural society. There might be strong cultural conflicts due to the nature of this topic. It concerns differences in ideas of arranged marriages, virginity and the question whether 'being in love' should play a role in choosing a partner at all.

Personal experiences with (sexual) violence can also have a great influence on the way relationships are viewed, as does the absence of a supportive and normative network.

This lesson offers pupils an opportunity to express themselves and to learn from each other how boys and girls and various cultures act differently in relation to 'being in love' and 'getting married'.

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson.

The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 13: Being in love and getting married.

on the board
Keywords: relationship, partner, choosing a partner, being in love, love, getting married.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Being in love

Approach
Group discussion.

Teacher
The teacher hands out the workbooks.

Now we will talk about being in love. As you know, there might be differences between how people think about being in love. It often matters if you are a boy or a girl. It can also matter what culture you come from, which religion you have, et cetera. How is this for you?

· Are you allowed to be in love as a boy/girl?

· Are you allowed to show this?

· Are you only allowed to be in love when you are 16 or 21?

· What should your boyfriend or girlfriend look like?

· What characteristics do you think are important for a boyfriend or girlfriend?

· How do you feel when you are in love?

· What do you do when you are in love?

· What problems might there be?

Explain that this topic can be sensitive or unmentionable for some boys and girls. Personal inhibitions and culturally determined taboos cannot always be clearly distinguished from one another. Sometimes pupils will say that they are not allowed to talk about their personal experiences, but are allowed to talk about the habits and rituals of their country of origin. The point is that pupils indicate how they think about and deal with this topic within their culture. It will also be clear how children from apparently similar cultures will deal in different ways with this topic. It is therefore important that everyone listens with respect to each other. It is often difficult to control the boys with regard to the latter.

Dividing the class into small groups of boys and girls has led to some good exchanges. Bringing them back together again will often result in fascinating discussions.

Pupils
The pupils discuss their thoughts and perhaps their personal experiences and respond to each other.

Materials
-

Instructions
-

on the board

Duration
15 to 30 minutes.

Remarks
Another option might be to make a collage on this topic, if this approach appeals more to the pupils. A collage is particularly useful for the pupils to 'formulate' their images, wishes and ideas. Room is made available for this on pages 36-37 of the workbook.

…………..………………………………………………………………………………

(
Choosing a partner and getting married
Approach
Group discussion.

Teacher
Possible questions about getting married.

· What requirements should your future husband/wife have?

· How do you meet your future husband/wife?

· Who selects your husband/wife?

· What do you do if you do not agree with their choice?

· At which age do you want to get married?

· Are you allowed to get married to someone from a different religion or cultural background?

It is also true for this topic that there are classes that cannot wait to discuss this topic and classes that are not yet ready for it or which do not want to discuss it for other reasons. All these questions can lead to deep discussions. Adolescents who suffer from culture shock often look for balance and, sometimes coming from societies with great ethnical differences, can respond quite fiercely or in a general way. This might make other pupils feel even more inhibited. This is why this is a particularly useful topic which nevertheless needs to be managed in a relaxed and tactful manner. Often there then appear to be many wise and mature pupils in class as well.

Pupils
The pupils tell each other their thoughts, perhaps relate personal experiences, and respond to each other.

Materials
-

Instructions
Choosing a partner and getting married.

on the board
Write the answers from the boys and girls on the board separately.

Duration
30 to 60 minutes.

…………..………………………………………………………………………………

(
Preparation for the next class

Approach
Task.

Teacher
The teacher emphasises that pupils should only bring along one or two important things for the next class.

It needs to be an object that makes you feel better when you look at it or hold it. And when you feel good, you will become stronger. It can be something from the Netherlands, such as a present, your residence permit, a nice picture, a letter or something completely different. Of course it can also be something from your own country, such as a picture, an old tooth brush, a piece of clothing or a coin. Maybe it is something quite small, maybe it is something strange. It does not matter. If it is important to you and you want to show it in class, that is good enough.

Pupils
The pupils write down the task in their diary.

Materials
Diaries.

Instructions
Bring: one or two things that are important to you.

on the board

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 38. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 38.

Duration
5 to 10 minutes.

Example from practice

'There are girls in my class, who have come to the Netherlands as part of a family reunion, with whom talking about being in love is almost taboo. For half of the class, the father determines who they will marry. Finding your own partner does not apply to them. A few pupils describe how you feel when you are in love. However, the amazement and giggling of the rest prevent further discussion of this.

I discuss with the pupils whether or not they can reject a potential partner. All pupils admit that this option is available: 'Father will find someone else.' Pupils who are allowed to find their own partner also say that the influence of their father and mother is quite substantial. If the parents say 'no', it is a 'bye bye' to the boyfriend or girlfriend. They seem to think that this is self-evident.

The discussion then moves to what characteristics a future partner should have. The girls consider it important that the husband should have a job, is not stupid and has enough money. A car, a bicycle and a Dutch passport make the potential partner even more desirable. Most of the boys expect that their wife will not work and will have no money of her own. She should not be stupid and needs to have 'studied'. All the pupils think that it is important that their future husband or wife only cares about them and does not (even) look at anyone else.

When we explore the topic of role allocation a bit further, most views appear to be less traditional than they appeared at first.'

…………..………………………………………………………………………………

4
Important things
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Lesson 14
Important things
Lesson 15
Who am I?
Lesson 16
Leisure time
Lesson 17
Being left out

Lesson 18
Health and well-being
Remarks

These lessons are about an important question in the life of young people: Who am I? And what is important to me? The previous lessons dealt with what is important to these pupils, but in this part the topics covered will be more personal and indepth.

Pupils will need to get some awareness of their own identity if they want to cope with living in the Netherlands. They are expected to have their own opinions and to make up their own minds now that they are in the Netherlands, instead of decisions being taken for them by others in their country of origin.

In Lesson 14, they will be asked to bring along one or two important objects and show them to each other. In Lesson 15, they will draw a tree that will describe their own qualities. The roots of the tree they might draw represent their personal baggage, which they received from people in their country of origin and which is now part of them. The next lesson is about different ways of spending your spare time. The pupils will experience the differences and similarities between their personal needs and what they can do. Lesson 17 concerns an important topic for newcomers: discrimination. On the one hand, the lesson tries to explore the topic and to place pupils' experiences in a wider perspective. On the other hand, pupils are invited to share their personal experiences in the expectation that this will make them mentally stronger.

The last lesson of this part deals with health complaints and sleeping problems. Pupils are introduced to how to sleep properly, among other things. The lesson will also explore many common complaints and the pupils will share tips and ways of dealing with these complaints. Lesson 18 is an alternative. It has been added to explore health and well-being in more detail with a local authority nurse.

Lesson 14
Important things
Programme

1 Start

2 Important things

3 End of the lesson

Aims

· Reinforcing self-supporting behaviour through the use of symbolic objects among other things.

· Learning from others what can be supportive.

Keywords
Feelings

Happy

Angry

Sad

Comfort

Quiet

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 14: Important things.

on the board
Keywords: feelings, happy, angry, sad, comfort, quiet.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Important things

Approach
Group discussion.

Teacher
The teacher asks if everyone has brought along one or two objects. Those who have not brought any objects will also get their turn and can say what they would have wanted to bring along.


Everyone is allowed to show an object in turn and say something about it, explaining why the object is so important. The object can go around the circle if the owner agrees to this.


The teacher, who has also brought two objects along, begins.


More specific questions and supporting remarks might be:

· What does this object mean to you?

· How does it make you feel?

· How do you find showing it to others?

· Why does showing it make you feel good and 'strong'?

· How does this help you?

If there is a good atmosphere and the teacher feels that previous discussions of this kind went 'well', pupils might also be asked if they have left behind any important objects in their country of origin. Sometimes the discussion will automatically go in this direction.

Pupils

The pupils listen, ask questions, show their objects and respond to each other.

Materials
The objects that the pupils have brought along.

Instructions
-

on the board

Duration
50 to 100 minutes.

Remarks
In practice, pupils often forget to bring something with them, just as they often forget to do tasks. Therefore, try to remind them about it the day before.


Many young people reflect on who they are, where they would like to belong and what they find really important in life. Forced migration will have strongly affected their lives in most cases. The objects brought along say something about themselves. Sometimes it will be objects that relate to the past. Sometimes the objects will be very important right now in the present. Pupils, for example, may bring a poetry album, pictures or a photo album, which might contain pictures of family members who have passed away.


Although pupils have explicitly been asked to bring objects that give them support, it might be the case that they bring something which also triggers homesickness or even makes them sad. Experience has shown that pupils can often deal quite well with these emotions in class. A supportive remark, such as 'I find it brave of you to show this to us.' and 'Shall we now ask … what he/she has brought along?', are often enough in order to comfort the pupil and to continue with the discussion.


Without going into too much detail with these personal objects, it might be a good idea to offer pupils the chance to get things off their chest. Bringing along valuable, personal objects can be very confrontational for some pupils. If a pupil cries, it is good to have some tissues at hand.


Since not everyone in the group can express themselves freely, it is advisable to leave some room for individual talks afterwards.

…………..………………………………………………………………………………

(
End of the lesson
Approach
Group discussion.

Teacher
The teacher asks what the pupils enjoyed about bringing along objects that are important to them and to show them to others and talk about it. He encourages them to give their own opinion. The teacher hands out the workbooks. There is space on pages 40 and 41 for pupils to write down their thoughts about this lesson. Perhaps some pupils want to do this another time or the teacher might suggest this.

The teacher then briefly summarises today's lesson and asks the pupils to open the workbook at page 52. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, pages 40, 41 and 52.

Duration
5 to 10 minutes.

Example from practice

'I estimate that about half the pupils have brought along objects. There are pictures, jewellery, an old bag, a piece of clothing. Showing and saying something about the objects that pupils have brought along takes a lot of time, but the atmosphere is focussed and relaxed at the same time. Abdullah from Afghanistan shows his wallet. It used to belong to his grandfather who also used it years ago. The wallet reminds him daily of his grandfather. 'Because it was granddad's,' he says about the wallet, 'it never gets empty!' There are a few pupils with jewellery. Musa says that she will keep the ring she got from her mother until she dies. When I say that the ring must surely then be important to her, she starts to cry. 'My mother is dead because of the war,' she says. Fatima, who is sitting next to her, comforts her. I emphasise that I find it important to hear why the objects that have been brought along make pupils feel stronger. Musa says that the ring makes her sad but also that it makes her strong, because she feels a lot of love for her mother.

Turgay has brought an Ajax football shirt along. It hangs in his room and he often looks at it. He hopes to be able to play with the first team in the future. When I ask Joao if he has brought something along, he says that they have 'thrown away' everything before they came to the Netherlands. 'Do you then perhaps have something from your room like Turgay that you would like to show?' 'No Miss.' I decide to leave it.

Although I found it a bit hard to face this lesson beforehand, it was not that bad afterwards. What I find particularly encouraging, is to see how pupils can be very serious with and supportive of each other one moment, but are laughing and teasing each other again the next. It seems to me that this lesson provides pupils with many opportunities to recognise themselves in each other.

…………..………………………………………………………………………………

Lesson 15
Who am I?

Programme

1 Start

2 My tree

3 Discussing the trees

4 End of the lesson

Aims

· Developing insight into how an identity is formed.

· Becoming aware of the 'personal baggage' from the country of origin.

· Letting pupils experience that norms, values and memories from the country of origin can be important to hold on to while getting used to living in the Netherlands.

· Reinforcing awareness of one's own strengths.

· Experiencing more coherence between one's personal past, present and future.

Keywords
Identity

Origins

Talent

Dreams about the future

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 15: Who am I?

on the board
Keywords: identity, origins, talent, dreams about the future.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
My tree

Approach
Drawing and writing.

Teacher
The teacher hands out the workbooks and explains that the pupils will draw a tree.

The tree that you draw is a kind of portrait like we made in Lesson 5. It is a tree but it also a drawing about you. It is about who you are. A difficult word for that is 'identity'. It is used in many countries, for example in 'identiteitskaart' ('identity card') in the Netherlands.


(The teacher writes an example on the board to illustrate the instruction.)

In a moment you will draw a tree with roots, a trunk, branches and leaves in the workbook.

The roots can be deep or not deep. Mostly you cannot see them, but they are very important. The roots of the tree that you are going to draw are the important things you have learned in your country or that your family or other people have said to you. These are called your 'origins'.

The trunk can be broad or narrow – it represents what you can do.

There can be big or small branches and leaves – they represent what you still would like to do.

I call this tree … (name teacher). I also want to ask you later on to give the tree your own name.

The roots of my tree are here. My family has always lived in: …. I write that down. My family mainly taught me …. At school and from others I have learned …. I write this down by the roots. Everything I have brought along, but what you cannot see, is called 'my origins'.

I will also ask you to write this down later on.

This is the trunk. The trunk is everything I can do. I am a teacher. I can … (teach, cook) very well. I am also a mother. I can … (cycle very fast). A word for the things you are good at is 'talent'. Everyone has a talent. One person can sing very beautiful, another can bake a nice cake. If you can repair a car quickly, this is also a talent: a talent for mechanics.

These are the branches and leaves. I have lots of them because I have many plans for the future. I would still like to …. Things that you still want to do later on are dreams about the future.


Pupils like it when they know something about the private wishes and dreams of the teacher. Does he want a big family? Does he want to have an allotment or make a trip around the world after retirement? Through this, the teacher gives the pupils a sense of direction.


The pupils start to make and complete the drawing in the same way.

Pupils
The pupils make the drawing and complete it.

Materials
Workbook, pages 40 and 43.


Pencils and pens.

Instructions
-

on the board

Duration
20 to 40 minutes.

…………..………………………………………………………………………………

(
Discussing the trees
Approach
Group discussion.
Teacher
Without going into too much detail with the individual trees, it might be a good idea to offer pupils the opportunity to say something.


The main message is that every pupil has something he can do well and can make use of his 'roots'. It is important to emphasise this positive message. Try to make sure that every pupil writes something down.

Not wanting to write anything down might indicate that they want to hide something. Sometimes this is just 'acting tough'. It might be the case that a young person feels really blocked up inside. Making the 'tree' can be very confrontational for some pupils. Try therefore to put the pupil at ease. Do not make it too heavy, but encourage hesitant pupils to join in.

Since not everyone wants to or is able to express themselves freely in the group, it is advisable to leave some room for individual talks afterwards.

Pupils
The pupils tell each other something about their tree, if they want to, and respond to each other.

Materials
Workbook, pages 42 and 43.

Duration
30 to 60 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher asks who wants to show their work and perhaps say something about it.

The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 52. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 52.

Duration
5 to 10 minutes.

Example from practice

'I have drawn the tree on the board and written down things about me. They are, as often seems to be the case, quite interested in my private life. Fatima, who is very direct, asks why I have just one child.

Afterwards they get to work eagerly. I get the impression that they all are taking part. Fuad is angry when his tree has not turned out to be beautiful but 'stupid'. I help him to make some cosmetic corrections to the tree. John from Rwanda is remarkably focussed when drawing. When I sit next to him, he tells me that he enjoys doing this. He explains to me half in Dutch, half in English that you should always 'respect' your origins, but that he sometimes forgets. He expects that this drawing in the workbook will help him with this.

Just like other times, I notice that there are big differences in the time it takes pupils to do these tasks. I tell the pupils who finish early that they can also use the spare white pages at the back of the workbook to write down personal things if they want to. A few pupils do so.

When almost everyone is finished, we put the workbooks next to one another so everyone can see them. A few pupils, inspired by others, decide to add a few more things. Completing the future seems to be the most difficult task in class. A reason for this might be that some pupils in class are quite young. When I ask fourteen year old Xassan from Somalia why he has not written down anything at the top of the tree, he looks at me helplessly and says: 'No one knows about the future, neither do I, Miss.'

…………..………………………………………………………………………………

Lesson 16
Leisure time

Programme

1 Start

2 Rachid

3 Music

4 End of the lesson

Aims

· Reflecting on how leisure time is experienced and exchanging experiences of dealing with leisure time.

· Exchanging specific tips against boredom.

· Encouraging contact with each other during leisure time.

· Emphasising the possibility of contact with distant friends.

· Getting to know oneself and others better through music.

Keywords
Leisure time

Hobby

Being bored

Happy

Sad

Remarks
Young people who have just been living in the Netherlands for a short time need to get used to a lot of things. A new school, a different living environment and rules they do not know. They also have to look for enjoyable ways of spending their time. For example, what do you on a Sunday afternoon when you live on the fifth floor of a two-bedroom flat and it is pouring with rain?

This lesson pays attention to these moments where young people do not know what to do. Suggestions are made for how to distract oneself.

Sharing moments of boredom often encourages pupils to do more things together. Sharing these kinds of experiences also means that they are able to deal with it better.

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 16: Leisure time.

on the board
Keywords: leisure time, hobby, being bored, happy, sad.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Rachid

Approach
Group discussion based on a story.

Teacher
The teacher hands out the workbooks and asks a few pupils what they did last weekend. After this, he tells a story based on the picture of Rachid (see workbook). The picture shows a boy standing in a room. He looks outside. Depending on the language competence of the pupils, the following story can be simplified or expanded.

Rachid goes to school the whole week. But not on Saturday and Sunday. On Saturday, he goes to town with friends. It is often quiet in town on Sunday. They often used to visit family, but now there is not much family in the Netherlands.

Rachid is sitting in his room. It is Sunday afternoon. His younger brothers are running through the living room. His father and mother are with the neighbours. Rachid does not really know what to do. He is bored. He walks from his bed to the window and back again. He is sad, but does not know why.

Dutch children also get bored at times, but if you come from abroad it can sometimes be even harder. You cannot really go outside here in the Netherlands. It often rains and there is traffic everywhere.

· Do you know this feeling of not knowing what to do?

· When are you bored? When you are alone or when there are many people around you?

· Did you also felt like this in your own country or just in the Netherlands?

· What do you do when you are bored or when you just do not feel right?

The teacher then writes the possibilities mentioned for distracting oneself on the board. Together, everyone thinks about all the things they could possibly do. The teacher tries to direct this by suggesting activities that do not cost a lot of money. A few suggestions:

· listening to music (and dancing);

· visiting family;

· visiting a friend;

· playing with your brothers or sisters;

· watching TV;

· playing a game with your housemates;

· visiting someone from your class;

· drawing;

· writing in a diary;

· writing a letter to someone in your country of origin;

· cooking something nice;

· playing an instrument;

· going to the park or forest;

Finally, the pupils write down in their workbook a few ideas that appeal to them.

Pupils
The pupils listen to the story and are encouraged to think actively about solutions and discuss these with each other.

Materials
Workbook, page 45.

Instructions
-

on the board

Duration
25 to 50 minutes.

…………..………………………………………………………………………………

(
Music
Approach
Listening to music and group discussion.
Teacher
A few pupils play a (part of a) tape with their favourite music. The class listens to it. The teacher has a discussion with the class after each fragment:

· Is it a sad or happy song?

· What could it be about?

· (For the pupil who has brought the music along:) What is about and what do you like about it?

· (For the class:) Do you mostly like music from your own country or do you also know beautiful songs from the Netherlands or other countries?

· Does music make you happy?

· Does music make you sad?

· When do you listen to music?

· Do you play an instrument?

If there is some time left, room can be made to dance to the music that pupils have brought along or pupils can demonstrate part of a traditional or modern dance.

Pupils
The pupils listen, try to formulate what they hear and dance if they want to.

Materials
Tape recorder

Instructions
Titles of the songs. These are written down in the original language by the pupils with on the board
a short translation next to them.

Duration
25 to 50 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 52. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 52.

Duration
5 to 10 minutes.

Example from practice

'The story is very specific and I see that most pupils recognise themselves in it. The older pupils in particular tend to get bored. Ismael from Somalia says that because of the boredom he often finds himself thinking about everything he misses, especially his family and friends in Somalia. He finds writing a letter a bit strange, so he does not do it. Only a few seem to write letters in this class and they only seem to be girls.

I notice today that the age differences are quite pronounced. The youngest pupils in this class, easy-going boys of 12 and 13 years of age, make friends easily by playing football in the neighbourhood. They find it hard to imagine that other pupils cannot make friends. They respond without much respect and laugh at the others. It seems to me that they are just waiting till we start with the tapes. I notice that I am getting irritated and point again to the rules we agreed on in the beginning. This works well.

Not all students have brought a tape. Since we do not have much time, I agree with them that we will listen only to a few today. The others will be played in the final lesson. I notice that there is a lot of melancholic music. Especially the song from Iran is sad. According to Reza, it is about an unrequited love. Najla says that she sometimes listens to music that makes her cry. She explains that crying is not bad but 'normal'.

Kofi from Ghana does not like this. 'Nice dancing' is what music is about in his view. When I ask him to demonstrate this, he gets up immediately and shows that he is a natural.'

…………..………………………………………………………………………………

Lesson 17
Being left out

Programme

1 Start

2 Exclude

3 Who am I?

4 Your own opinion

5 End of the lesson

Aims

· Exchanging experiences of being left out.

· Reflecting on the concept 'discrimination' and exchanging experiences with discrimination.

· Becoming mentally stronger to deal with experiences of discrimination.

Keywords
To leave out, exclude

Discrimination

Acceptation

Coloured person

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 17: Being left out.

on the board
Keywords: to leave out, exclude, discrimination, acceptation, coloured person.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Exclude

Approach
Short introduction and group discussion.

Teacher
The teacher says that everywhere where people live, people sometimes leave out someone or exclude each other. He explains what the concepts 'inside' and 'outside' mean both literally and metaphorically, as well as the meaning of 'to leave out' and 'to exclude'.


This might also be demonstrated by having pupils stand in a circle and putting some inside or outside of it. The teacher explains that there are many reasons why people exclude each other. He gives a few examples from the perspective of young people.

When little children play with each other, they sometimes say to each other: you can play with us, but you cannot. When children are at primary school, they might leave out or exclude other children. This sometimes happens because children look different, have glasses for example, or because they stutter.


The teacher asks if pupils can remember such experiences from their own childhood and if they can give other examples, perhaps from their own experiences. In order to make sure that the pupils can adequately express themselves, the teacher could name and explain the concepts 'pestering' and 'teasing'. Not a lot of detail needs to be provided yet at this stage of the lesson.


If pupils do not come up with something themselves, the teacher leads the discussion to what it is like to be left out because of the colour of one's skin, as a preparation for the next part of the lesson.

Pupils
The pupils listen to the introduction and give examples of such experiences afterwards.

Materials
-

Instructions
-

on the board

Duration
10 to 20 minutes.

Remarks
It should be self-evident that this lesson is about a sensitive issue. Some refugee children have experienced persecution in their country of origin. They might therefore have feelings of revenge towards the group who inflicted this upon them. They can express themselves about this in extreme ways. There are also young people who are forced to live with young people from another country and who are quite negative about this.


Some young people will only have experienced discrimination for the first time when they arrived in the Netherlands. Many feel that Dutch immigration laws and the public authorities they have to deal with discriminate against them.


The teacher needs to be aware that pupils' might have negative experiences and views. Since there are always some pupils in every class which have balanced and constructive views, it is a good idea to give them more time to speak and let them have the final word in the lesson.


This lesson offers the chance to explore this topic. There are other methods that go into much more detail with this topic, such as Thema's met toekomst ('Topics with a future') (Kraal et al 1998).

…………..………………………………………………………………………………

(
Who am I?
Approach
Reading out the poem and group discussion.

Teacher
The teacher hands out the workbooks and explains that he will read out the poem. He asks the pupils to pay attention so they can say what the poem is about afterwards.

The poem that I will read out is in your workbook. However, I first want to ask you to listen very carefully. The poem is about differences between groups of people. After having read out the poem, I will ask you which two groups it is about.

Who am I?

When I am lying in the sun, I am black.

When I am angry, I am black.

When I am ill, I am black.

When I am cold, I am black.

When I am warm, I am black.

When I am dead, I am black.

When you are lying in the sun, you are brown.

When you are angry, you are red.

When you are ill, you are yellow.

When you are cold, you are blue.

When you are warm, you are red.

When you are angry, you are white.

And they call me a coloured person!

(Poster of the Dutch national bureau against race discrimination ('Landelijk bureau ter bestrijding van rassendiscriminatie'))


The teacher asks the pupils if they understand what the poem is about. He asks if the pupils understand that the poem is about racial differences. He explains the concept 'coloured person' and says that this word is not used much any more, but that, for example, the word 'black person' is. The teacher invites pupils to respond and to give their own opinion.


The teacher explains the concept 'discrimination' during the discussion.

Discrimination is the exclusion of an individual or a group, because of the colour of their skin, their race, religion or gender (this means if someone is a man or a woman) among other things. You can exclude or leave out someone by speaking in a bad way about that person. It is about the important question if all humans, such as men and women, white and coloured, are equal.


The teacher asks if pupils have experienced discrimination.


It is important to end this discussion in a positive way. This can be done by asking the pupils what positive experiences they have as a result of living together with people from different cultures. The teacher can emphasise that in many places in the world, people of different ethnical backgrounds or religions live together in peace.

Pupils
The pupils listen to the poem and have a discussion with the teacher and each other afterwards.

Materials
Workbook, page 46.

Instructions
-

on the board
Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
Your own opinion

Teacher
The teacher explains that the pupils may write something down, make a drawing or stick something on page 47 of the workbook. There they can give their own opinion about discrimination. When they are finished, the teacher asks if they would like to say something about it.
Pupils
The pupils work on the task.

Materials
Workbook, page 47.

Instructions
Your own opinion.

on the board

Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 52. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 52.

Duration
5 to 10 minutes.

Example from practice

'Murad, who is of Turkish-Kurdish descent, says that he often used to be beaten up on his way to school. He says that he was scared as a child. Turgay, who is also from Turkey, responds fiercely and says that Murad lies, because Turkish people do not treat Kurdish people 'bad'. I try to prevent the argument and say that I do not think that Murad is lying and that I find it brave of him to say honestly that he was afraid as a child. I emphasise that I do not want an argument about how Turkish people treat Kurdish people or the other way around. I say that I want to hear their own stories.

Najla from Afghanistan says that women are often locked up at home in her country and are not allowed to work. She says she finds this very stupid. When Ali Reza makes a little joke and says it is a good thing to lock up the women because otherwise they will go with other men, she gets so angry that she almost attacks him. The people who were laughing in class become quiet. I agree with Najla that the way women are deprived of their freedom in Afghanistan is absurd. Najla says that she does not like it that she now has to live in the Netherlands because of 'all these things'. She says that the Dutch government discriminates against them because they 'do not get paper'.

Afterwards the discussion continues about sex discrimination. The views vary a lot but the girls in class defend themselves well. I emphasise that there are also big differences between views on the equality of men and women in the Netherlands. I explain that I personally find it very important that there are so many different views in the Netherlands.'

…………..………………………………………………………………………………

Lesson 18
Health and well-being
Programme

1 Start

2 Complaints and seeing a doctor

3 Alternative approach

4 Preparation for the next lesson

5 End of the lesson

Aims

· Openly discussing physical complaints that may have a psychological cause.

· Encouraging sharing experiences and possible solutions.

· Getting to know ways of reducing the most common physical complaints.

· Reinforcing healthy and supportive behaviour.

Keywords
Complaints

Headache

Stomach-ache

Sleeping problems

Worries

Doctor

Remarks
Two approaches are possible for this lesson: one with the assistance of a local authority nurse and the other without such assistance. We recommend reading through both options first in order to get a better idea of the topic.

This lesson might show that many pupils have physical complaints. Research has shown that many pupils have headaches and sleeping problems. This is why specific attention is paid to these kinds of problems.

It might be useful to think about how individual talks with pupils might be arranged after class while preparing this lesson. It might also be useful to obtain information in advance about where to refer pupils if required.

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 18: Health and well-being.

on the board
Keywords: complaints, headache, stomach-ache, sleeping problems, worries, doctor.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Complaints and seeing a doctor

Approach
Completing the pages in the workbook and group discussion.

Teacher
The teacher hands out the workbooks.

In this lesson we will talk about health and well-being. We know that many pupils may not be that healthy when they have just arrived in the Netherlands, because it is quite cold here for example. Some pupils have headaches or do not sleep well. We are not doctors and cannot heal pupils who are ill. What we do know is that many pupils can help themselves just as well. We would like you to talk about your health. We hope that you will give each other tips. We will also give you tips, for example, about what to do in order to sleep better.

You will complete pages 48 and 49 of the workbook. When everyone is finished, I will write your answers on the board.

Afterwards you can write down the things that you think are good for your health and well-being in the workbook.

Pupils
The pupils complete pages 48 and 49 of the workbook and discuss the answers.

Materials
Workbook, pages 48 and 49.

Instructions
(During the lesson:) new ideas that are being said in class.

on the board

Duration
50 to 100 minutes.

Remarks
Many refugee pupils have physical and psychological complaints. Often they do not want to bother other people with this. By asking about these complaints, they might be able express them openly and share them with each other. In an individual case, additional care might be required. In agreement with the pupil, parents or other support staff, help can be found, for example through specific referral to a GP.


There are many different views on the causes of disease, depending on which culture one comes from. Pupils sometimes feel relieved when they hear that their physical complaints do not point to serious diseases but to 'thinking too much'. Psycho-somatic causes of disease can be completely unknown to pupils. Other pupils prefer to hold on to the idea of purely physical causes or will name magical or ritual causes.


Remember that this is about young people who are often still looking for explanations for what is happening to them. Invite them to come up with views of their own. Encourage this exchange and try to let them respond to each other. Make clear that adults, Dutch adults, also give different interpretations of complaints. It is often a good idea to start the discussion by following up the simple metaphors that pupils use, such as 'my head is too full to be able to sleep'.


Pupils also have different ideas about how ailments can be cured. Some will practice self-medication. Pay attention to the possible risks of this. Encourage them to speak to others during excessive use of medication.


Sleeping problems and its causes can vary. Inquire therefore after these. Some amas (independent underage asylum seekers, see p. 11) are kept awake by their housemates. Many people sleep in one room in the centres and it is also noisy at night. Pupils are often afraid to go to sleep because they are scared. Sometimes they are scared of having nightmares.


Nightmares are very frequent among refugee pupils. Experiencing these can be so scary that pupils even avoid mentioning them. People around pupils often also avoid asking if they have any nightmares.


As part of these lessons, it is not the intention to ask explicitly about the content of bad dreams. However, it often turns out that pupils feel relieved when they hear that other pupils also have nightmares. This is also true for sleeping problems. When pupils have bad dreams, the teacher can ask for their own thoughts about why they might have such dreams and what they mean.


Explanations that make pupils feel at ease are to say that dreaming is a way to empty a full head, that dreaming is a way to get rid of nasty things, and that dreaming is a healthy way for becoming 'normal' again.



A certain pattern often appears when discussing these experiences:

1 No denial, showing interest, recognising that pupils have bad dreams.

2 Sharing experiences with companions.

3 Explaining this 'complaint'. Explaining that pupils' dreams form part of coping with their experiences. On the one hand, healing has already begun; on the other hand, the dream can sometimes be a sign that more intensive help or support is required.

4 Reflecting on pupils' own solutions in relation to their explanation. Support services often suggest giving the bad dream a good ending in one's imagination. For example, the dream of someone standing at the edge of a ravine will end well if instead of falling down 'a light-blue helicopter appears with a rope that I can hold on to'.

It is expected that most pupils will benefit from these kinds of talks. Particular attention also needs to be paid in this lesson to pupils with traumatic experiences but who have not been able to deal with these yet. This is particularly true for more introverted pupils.

Fortunately, newcomers also have very enjoyable dreams. Ask for these explicitly. A good opportunity for this is at the end of the topic 'dreams'. However, talking about enjoyable dreams should not lead to the neglect of bad dreams of other pupils. Good and bad dreams exist next to one another.

Sleeping problems often go together with concentration problems, absence and headaches. Cause and effect are sometimes hard to distinguish. Welcome to school is not intended to solve this problem. However, it often turns out that by paying specific attention to a certain problem other problems diminish as well.

Many pupils will have their own explanations and solutions for their problems. Let them exchange their ideas. These might be supplemented with sleeping tips, such as

· moving enough during the daytime, so that you are physically tired when you go to bed;

· not drinking too much coffee, coke and tea, and none at all after six pm or just before going to bed (these beverages contain caffeine, which keeps people awake);

· not doing any strenuous things, like studying or fitness;

· not watching an exciting movie;

· making sure that there is plenty of ventilation in the room;

· rather no heating turned on and having the window slightly open;

· drinking warm milk;

· listening to some quiet music;

· doing something relaxing, such as reading a book or a magazine.

If you cannot sleep at night:

· get up, drink something (warm) and read a magazine, for example;

· try to put upsetting thoughts out of your mind; perhaps write them down in a few words, so that you can think about them the next day.

If necessary, the teacher makes a small list of these tips, which the pupils can paste on page 49 of the workbook.

…………..………………………………………………………………………………

(
Alternative approach
Remarks
The remarks on the first approach are also important for the second approach. Only part of this alternative approach has been trialed during the trial period. It concerns an additional way of dealing with the topic 'health' in a preventative way. The starting point is that specific expertise is required for using this approach. A youth health care nurse from the local authority health service can be of valuable assistance here. The approach can also facilitate any follow-up contact required with youth health care.


Since pupils will work on a drawing of the body in the lessons and will be asked for changes in their own bodies, a clear distinction needs to be made between physical changes that occur through biological maturity and other causes. This is why this lesson needs to be given to groups of boys and girls separately.


Providing health education is not the explicit intention of this lesson. What matters is that pupils hear from each other which complaints they have and which solutions they have found themselves. Pupils are quite able to give each other specific advice.


This lesson might also reveal that many pupils have physical complaints. Research has shown that many pupils have headaches and sleeping problems (see for example Vervuurt & Kleijn 1997).

It might be useful to think about possibilities for individual talks after class during the preparation of this lesson. It might also be useful to make arrangements for possible referrals in advance of the lesson.

Approach
Drawing and group discussion, with boys and girls in separate groups.

Aims


· Making an inventory of one's own physical changes and complaints.
· Naming physical changes and complaints to encourage recognition and mutual support.
· Noticing serious complaints that were not noticed before and which require referral.
Teacher
The boys and girls are seated at a table in separate groups at different locations in the classroom. They have the workbook opened in front of them at page 50 with the drawing of the 'neutral' body.

Today we will discuss what has changed about your body since you came to the Netherlands.

Some places of your body will feel better now or hurt less, whereas others will actually feel worse. If you have a good pair of glasses now but did not previously, it is an improvement: you can see better and perhaps also have less headaches. Indicate on the drawing what has changed. You can do this by putting a '+' on those places of your body that have improved and a '-' on the places that do not feel that good or that hurt more since you have been in the Netherlands. If you want to, you can write down next to it what has become better or worse.


After the complaints have been discussed, solutions are offered.

Many changes take place in your body when you are between twelve and twenty years of age. Girls become much more women on the inside and the outside, and boys become much more men. You often feel insecure, because so many things are changing.

Not only has your body changed. You have also moved to the Netherlands. That is the second big change. You might sometimes be sad about this or think 'deeply' about this. Feeling or thinking this might be painful.

Can you say something about why you think that you are hurting or name something which actually has started to hurt less since you have been in the Netherlands?

What helps you? What did they do in your country to lessen the pain?

Pupils
The pupils draw '+' and '-' in the drawing of the body and perhaps write next to it what has changed, as well as naming cures for pain, insomnia, et cetera.

Materials
Workbook, page 50.

Instructions
Body, complaints, health

on the board
Duration
50 to 100 minutes.

Remarks
Boys and girls are separated for this part of the lesson. If a local authority nurse is present, the groups can be supervised separately. If this is not the case, the teacher will have to divide his attention between both groups. If it is not possible to let both groups work independently, a group discussion in a mixed group might also take place.


The teacher can decide what will be discussed or whether gender-specific issues should be avoided, or ask the pupils what should be discussed.


The teacher generally needs to prevent the pupils from trying to embarrass each other too much. In practice, this means that the boys often need to be controlled a bit more.

…………..………………………………………………………………………………

(
Preparation for the next lesson

Approach
Announcement.

Teacher
The teacher asks some pupils to bring along a tape that they like a lot for the next lesson. The pupils who want to can write this down in their diaries.
Duration
2 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 52. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 52.

Duration
5 to 10 minutes.

Example from practice

'Most pupils are thinking out loud when completing the workbook. This leads easily to a group discussion. Almost all pupils in class suffer frequently from headaches. They name sleeping problems as the main cause of these headaches. Almost everyone has had sleeping problems. 'Thinking a lot' is the problem. The things they worry about differ quite a lot: being tense before a test, being in love, problems at home, thinking about family in the country of origin, et cetera.

Unfortunately the two amas who are often absent due to headaches and sleeping problems are also absent today. The only ama who is present joins in and speaks openly, maybe because the other pupils also suffer from 'thinking too much'. As one voice, they name 'not thinking too much' as a solution. Godfred from Ghana says that drinking a lot of coke and coffee 'stops the sleep'. Some look at him quite surprised. There are pupils who drink about two litres of coke a day.

When we make a further inventory of how you can diminish sleeping problems, the usually always quiet Xiao Jie from China shows how you can relax. She puts her legs on a chair behind her and her head and arms are on the table and she explains how to breathe. Her friend Eki from Nigeria demonstrates in turn how you can get rid of pain at the front of your head by massaging it.

At first sight, this lesson does not lead to strong emotions. I suspect that if we would have gone deeper into pupils' nightmares, this would have been different. I am glad that we did not do this. Exchanging tips took up a lot of time, which seemed more than enough to me.

…………..………………………………………………………………………………

5
Towards the future together
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Lesson 19
Towards the future
Lesson 20
Hopes and expectations
Lesson 21
Saying goodbye
Remarks

Adolescents are on their way to adulthood and generally look towards the future. Newcomers also have these expectations, but experience obstacles on the way to realising this future. Their command of Dutch is still not sufficient and they are less educated when compared to their Dutch peers. Some avoid thinking too much about the future. Others are optimistic and expect a lot of their new life. A few of them are not sure if they will be granted a permanent residence permit and have to live with this uncertainty for many years. This makes it hard for them to think about the future in a positive way.

Sometimes young refugees have encountered traumatic experiences in their country of origin or on their way to the Netherlands. Their social situation in the Netherlands is often also unstable. These factors limit their ability to feel confident about the future. Sometimes they have decided to view the past as a closed chapter in their lives. They live their lives here and now and dare not look back or ahead.

The lessons in this final part conclude Welcome to school. Previous lessons paid a lot of attention to the past. We tried to emphasise that the past cannot be isolated from the present and that it can also be a source for further growth. These lessons extend that link between past and present towards the future. Lesson 19 in particular emphasises that the past, present and future are inextricably bound up with each other.

Pupils get the opportunity to voice their expectations for the future in Lesson 20. In spite of social obstacles, they can discover that their dreams and hopes can give them the strength to take their lives into their own hands.

The final lesson, Lesson 21, is a 'goodbye lesson'. Having to say goodbye (again) is difficult for many newcomers and a lot of time is therefore spend on the importance of how to say a good goodbye. The pupils end the lessons with goodbye wishes in the workbook, a written evaluation and a celebration.

Lesson 19
Towards the future
Programme

1 Start

2 My walk of life

3 Past, present and future

4 End of the lesson

Aims

· Becoming aware of one's own thoughts and feelings about the past, present and future.

· Experiencing that there are different ways for dealing with these kinds of thoughts and feelings.

· Experiencing that it is possible to have some control over these thoughts and feelings.

Keywords
Walk of life

Past

Present

Future

Connection

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.


It is important that there is a pleasant atmosphere during this lesson. Quiet background music makes it easier for the pupils to concentrate during the completion exercise.

Instructions
Lesson 19: Towards the future.

on the board
Keywords: walk of life, past, present, future, connection.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
My walk of life

Approach
Completion exercise.

Teacher
The teacher hands out the workbooks and explains that the pupils will have to do the task on page 54 of the workbook twice. First there will be the present, then the future. As an example the teacher draws a path (similar to that in the workbook) on the board with a few lines next to it. He writes down personal experiences on some of these.

In previous lessons of Welcome to school, we sometimes talked about your life now in the Netherlands. Sometimes we talked about life in the country where you used to live. These last three lessons are mainly about the future. This is the time which is still coming.

Today we will talk about the connection between the past, present and future. The past, present and future are tied together. It is a connection from your birth (in a country far away from here), to now (in the Netherlands), to a place in the future, which is still unknown.

You can see this connection as a path. You are walking on that path. You see such a path on page 54 of the workbook. Your path starts at the first little house with your birth. Now you are at the second little house. Further ahead you also see a little house. This is a house in the future. It still might seem very far away. The road to the future becomes smaller and smaller, because the future is far away.

The path in your workbook is still empty now. However, your lives are of course actually much fuller. A lot has happened since you were born. You went to school, you have moved. Many pleasant but also some sad or difficult things might have happened along the way. Each one of you will now write down the things that have happened to you in the workbook.

I will therefore ask you to think of about five things that happened before you came to the Netherlands. It might also be more, but make sure that you have enough room to write them down. You will write down these things next to the path. It concerns things that were or are important to you. You can also draw something.

The teacher encourages every pupil to write down or draw at least a few important events. It is not about writing down everything, but about the opportunity for each pupil to experience that his or her life forms a continuous line between the past and the present.

When the pupils are finished with the first part, the teacher continues with the second part of the task, which is about the future.

Now we will finish the future. This might be difficult because you cannot look into the future. Maybe you have not thought much about the future yet. It can be nice to think or dream about the people whom you will be with then, the country where you will be living and the work that you will be doing.

Because you do not know what will happen exactly, you can write down your wishes for the future there. These are the things you really want. Will you still be living in the Netherlands in seven years' time? Will you be married in ten years' time and are you having any children? You may close your eyes for a moment if you want to think about this.

Write down or draw three things that will be important in your life in the future. If you can think of more things, you can write these down too.


If a pupil does not write down or draw anything next to it and also does not talk about it with the other pupils, the teacher can ask what is stopping the pupil from doing the task. There is no need to go into too much detail in this lesson, since the topic of the future will also be dealt with in the next two lessons. However, not wanting to write anything might indicate that a pupil feels blocked up inside. When a teacher suspects this, he should briefly discuss this with the pupil after the lesson.

Pupils
The pupils listen, perhaps give a short response and do the task.

Materials
Workbook, page 54.

Instructions
Walk of life

on the board

Duration
20 to 30 minutes.

…………..………………………………………………………………………………

(
Past, present and future
Approach
Group discussion.
Teacher
The teacher reflects on the task with the pupils.

Some of you have written down a lot by the past, but others have written down a lot by the future. There are also different important things and events. Everybody has their own walk of life.

· Who wants to say something about this?

· Was it difficult to make this walk of life?

· What were you thinking of when you were doing this task?

· Have you looked at your life as a path before? Did that path look different then?

If there is some time left, room can be made to dance on the music brought along or demonstrate part of a traditional or modern dance.

Pupils
The pupils voice their thoughts and feelings about this task.

Materials
Workbook, page 54.

Instructions


on the board


Duration
20 to 35 minutes.

Remarks
From a mental health perspective, the starting point of this lesson is that experiencing continuity between the past, present and future is something generally desirable. Nevertheless, it should be taken into account that pupils cannot or do not want to experience this continuity. If a pupil has had terrible experiences in the past, it might sometimes be a good idea to not dwell on the past at this time. It is important that the teacher respects this and does not force the pupil. This holds for the future as well. Pupils who are very unsure about the future might not yet be ready to think about it.


Personal and/or culturally determined views might also prevent pupils from doing this task with enthusiasm. The group discussion might be about why this is the case


The teacher should accept when pupils want to leave the past (now) where it is. It might be a good idea to reflect on the influence of different cultures in dealing with these experiences. If such pupils are reasonably fluent in Dutch, the teacher can ask for (a translation) of some sayings or figures of speech in their own language, which deal with leaving the past where it is. Dutch sayings can be used as an example:

· 'Wat gebeurd is, is geweest' (what has happened, is in the past)

· 'Geen oude koeien uit de sloot halen' (let bygones be bygones)

· 'Ergens een punt achter zetten' (to put an end to something)

It might also be the case that pupils do not want to write or draw something about the future for religious reasons. Islamic pupils might have the view that only Allah knows the future.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 59. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. After this, the teacher asks who would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 59.

Duration
5 to 10 minutes.

Example from practice

'Almost all pupils have written down their departure for the Netherlands as an important event in their life. Since we have already discussed this in detail on a previous occasion, we leave it aside now. They clearly enjoy talking about the future. I also notice during this lesson how difficult it is to involve the three Chinese girls in this discussion. They also have not written down much. In addition, I find it difficult to read their handwriting. When I ask Lin for a response, she says that her life was just 'normal' before she came to the Netherlands. Since her Dutch is not that good, and I also have the impression that she rather does not want to talk about it, I leave it at that.

Musa and Sarah, two friends from Somalia, would like to talk about the future. It is about getting married, learning Dutch and going to school for further education. It is remarkable how many pupils are positive about the future in spite of everything they have experienced. Even the Chinese girls are looking happier. It seems to me that the pupils have gained more confidence as a result of this lesson: they are all in the same boat, miss their friends, their country, but also want to move forward. It is just as if they suddenly realise this again with each other.

…………..………………………………………………………………………………

Lesson 20
Hopes and expectations
Programme

1 Start

2 You in the future

3 Hopes and expectations

4 Explanation homework

5 End of the lesson

Aims

· Becoming aware of one's own expectations by expressing them.

· Sharing expectations and feelings regarding the future.

· Becoming aware of one's own qualities.

· Diminishing bleak feelings about the future and daring to focus on the future.

· Offering support: control of one's own life is possible.

· Learning to set targets for oneself.

Keywords
Hopes

Wishes

Expectations

Dreams about the future

Reality

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 18: Health and well-being.

on the board
Keywords: hopes, wishes, expectations, dreams about the future, reality.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
You in the future

Approach
Making a collage.

Teacher
The teacher hands out the workbooks.

Everyone has dreams sometimes. I am not referring now to those dreams that you might have at night, but your dreams about the future. In Dutch we have the verb 'dagdromen' (daydreaming). This word means that you are awake but are thinking of pleasant things that might happen, which become real.

Some young people used to have dreams about the future but do not have them (at present) now. They feel helpless because their life is not going as they had hoped or because they have seen awful things. Some of you will need to wait a long time before you can stay in the Netherlands. Some of you are afraid of being sent back to your own country. Nevertheless, I still think we all have dreams. Sometimes far away, sometimes very close by.

We will look together for dreams about the future in the next task. Those dreams are important because they can give you strength. You will make a collage of your dreams about the future. By cutting and pasting pictures, you can show your own thoughts, your own dreams about the future. I hope that you will show your dreams to each other. I also hope that these dreams will become true one day.

If you only have dreams that do not come true, you might become angry or sad. You can write down beneath the collage what you can do to make your dream about the future come true. This is important because these are dreams that really might happen in the future.

Pupils
The pupils cut and paste pictures to represent their dreams about the future and write down what needs to happen in order for these dreams to come true.

Materials
Workbook, pages 56 and 57.


Magazines with lots of pictures.


(Make sure that these do not only contain typical Dutch pictures. Also use magazines such as SamSam, Internationale Samenwerking ('International Cooperation') and Onze Wereld ('Our World'), which are freely available on request.)

Instructions
-

on the board

Duration
20 to 40 minutes.

…………..………………………………………………………………………………

(
Hopes and expectations
Approach
Group discussion.

Teacher
The teacher leads the discussion about dreams and what you can do to make them real.

· What needs to happen in order for your dreams to come true?

· Can you already do something now to make them happen?

· What is the difference between the past and now, the present, when looking at how you can make your dreams and plans come true?


This might be a difficult task for some pupils, for example, when there is a chance they may be deported. If this affects them a lot, they might feel blocked up inside and might not want to participate. This needs to be respected. Nevertheless, it can sometimes be made clear to them how other pupils deal with this and that their dreams also help them to be positive about the future.


Sometimes teachers know which pupils might be deported. This might also have only become clear recently. The teacher can ask after the lesson if the pupils concerned need more support. This might be discussed with relevant support organisations.

Pupils
The pupils reflect on their short- and long-term dreams and plans.

Materials
-

Instructions
-

on the board
Duration
25 to 50 minutes.

…………..………………………………………………………………………………

(
Explanation homework

Approach
Announcements.

Teacher


We have just heard your hopes for the future. I want you to think of a wish for someone in this class. We will stick this wish in the workbook in the next lesson. You will write your name on a piece of paper that you will fold and put in a box. Everyone will then pick a piece of paper from the box and will read the name without showing it to anyone else.

You have to wish something for the person whose name is on the piece of paper that really matches him or her, something that you really hope will happen to him or her in the future.

You will write this wish on a piece of paper. You may also draw or cut and paste something next to it. You can think about this for the next few days, until the next lesson. The next lesson will be the last lesson of Welcome to school.

Pupils
The pupils listen, write their name on a piece of paper, put it in a box and pick one out. They write down the task in their diaries.

Materials
Diaries and sheets of paper (half A4).

Instructions
Homework: make a wish for someone else.

on the board
Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
End of the lesson
Teacher
The teacher then gives a short summary of today's lesson and asks the pupils to open the workbook at page 59. They copy the keywords of the lesson, after which they indicate what they liked about this lesson by colouring one of the three faces. The teacher then asks them if someone would like to say something about what they liked about the lesson. Finally, the pupils hand in their workbooks.

Materials
Workbook, page 59.

Duration
5 to 10 minutes.

Example from practice

'Various children cut out particularly 'nice pictures of luxurious goods' for the collage. They are real dream houses, dream cars and dream partners. Apparently I did not make it clear enough in my instructions that it is about dreams that should be able to come true. Initially I consider whether I should 'take away' these unrealistic dreams from them. The pupils are doing what Dutch children also often do at this age, namely building castles in the air. While they are still doing this, I decide to assist them a little. I ask them specific questions, such as 'Why did you choose these pictures?' and 'How can you make this come true?' Fatima says that she does not think that she will get married in the castle that she has cut out, but that the picture is her 'feeling' about getting married. Musa has stuck down a North-African landscape. 'Later I will go back, Miss,' she says positively. Najla has a picture of Dutch women in uniform. 'Maybe I will have to fight for Afghanistan later,' she says.

Initially, the discussion is not going that well, as if they are ashamed to show each other their dreams about the future. This changes when the extrovert Fatima is allowed to speak. She makes some pupils laugh. She has put a picture of a man who is doing fitness in her workbook. Mirad rolls his muscles and says: 'Do you also want to marry me?' Fatima responds with: 'You drink beer and are not healthy. Healthy is very important to me.' At first we do not understand why this is so important to her. Only when she emphatically says that she wants to have five children, we understand it and we all burst out laughing.

…………..………………………………………………………………………………

Lesson 21
Saying goodbye
Programme

1 Start
2 Saying goodbye in your country
3 Saying goodbye
4 Goodbye wish
5 Opinion on Welcome to school
6 Festive ending
Aims

· Reflecting on feelings that arise when saying goodbye.

· Becoming aware of different ways of saying goodbye.

· Stating what has been gained as a result of the lessons.

· Ending the lessons in a festive way.

· Experiencing that a well-organised goodbye can be a valuable experience.

Keywords
Goodbye greeting

Goodbye wish

Festive ending

(
Start
Teacher
The teacher briefly discusses the previous lesson and asks who wants to say something about any ideas they might have had as a result of the previous lesson. The teacher then writes the title of today's lesson on the board and gives an outline.

Instructions
Lesson 21: Saying goodbye.

on the board
Key words: goodbye greeting, goodbye wish, festive ending.

Duration
5 to 10 minutes.

…………..………………………………………………………………………………

(
Saying goodbye in your country

Approach
Teacher's explanation and demonstration.

Teacher
The teacher hands out the workbooks and explains the aim of this part of the lesson.

Saying goodbye is difficult for almost everyone. Saying goodbye can be very difficult if you have said goodbye just a short time ago and you still feel sad about this. We have noticed that it is often difficult to say goodbye, because it makes you think of the past.

Saying goodbye is also part of life. After saying goodbye, something new can happen, just like with the seasons, holidays, birth or death.

Saying goodbye can also be very beautiful because we feel that we love someone deeply. Sometimes we also give or receive a beautiful present.

Many countries and cultures have different ways of saying goodbye. We saw this with the greetings. It is nice to know this about each other. Today we will tell each other how we say goodbye in the country in which we used to live. We will do this in pairs, in turn. There is often a difference between a goodbye for a short period ('See you tomorrow') and saying goodbye for a longer time (teacher mimes an embrace). When you show a goodbye, say if it is for a short or long period of time.

Pupils
The pupils listen and respond briefly. They then demonstrate in pairs how they say goodbye in their own country.

Materials
-

Instructions
-

on the board

Duration
20 to 40minutes.

…………..………………………………………………………………………………

(
Saying goodbye
Approach
Group discussion.

Teacher


We will now talk about saying goodbye. In the beginning, I mentioned that saying goodbye is always a bit difficult and sometimes it can be very difficult. This is definitely the case when you had to leave your country involuntarily.

· Do you agree?

· Is saying goodbye always difficult?

· Is it important?

· Do you always say goodbye or do you try to avoid it?

Pupils
The pupils discuss their opinions and feelings.

Materials
-

Instructions
-

on the board

Duration
15 to 30 minutes.

…………..………………………………………………………………………………

(
Goodbye wish
Approach
Writing in the workbook.

Teacher


We will now read out the wish that we have written down and give it to each other. Clearly say for whom you have written this wish and read it out in a nice way.

Pupils
The pupils read out loud the wish and give it to the pupils for whom it is intended.

Materials
Workbook, page 58.


The goodbye wishes made.


(The teacher has made a few spare wishes for pupils who did not bring along a wish. This ensures that everyone will go home with a wish.)

Instructions
-

on the board

Duration
10 to 20 minutes.

…………..………………………………………………………………………………

(
Opinion about Welcome to school

Approach
Group discussion.

Teacher


Before we end this lesson with a party, I would like to know what you think about the lessons of Welcome to school. This is called an evaluation. An evaluation is important. For example, if all of you did not like a certain lesson at all or just liked part of it, I can then do it differently with another class.

You should have pointed out after every lesson what you thought of it, by colouring a little face. Now look back in your workbook to all the faces you have coloured. We will then talk about it.

· Which lesson did you like most?

· Which lesson was the most difficult?

· Has something changed inside of you because of these lessons?

· What have you learned from these lessons?

I will now give you a form. You can complete it. Later on, I can then read what you thought of the lessons. You do not have to write down your name on the form, but you can do so if you want to.

Later on you can write down a story about these lessons in your own language on pages 60 and 61 of the workbook.

Pupils
The pupils look back in their workbooks and say what they think about the lessons as openly as possible.

Materials
Enough copies of the appendix 'Evaluation form Welcome to school' in the teacher manual.

Instructions
Your opinion about Welcome to school.

on the board

Duration
10 to 20 minutes.

…………..………………………………………………………………………………

(
Festive ending

Teacher
The teacher gives the pupils room to have their own little party, but makes sure that everyone joins in and that there is not too much noise.

Materials
Bite-size snacks and drinks from various countries, music and everything that makes for a fun party. It can be fun to make pictures with the whole group.

Duration
The whole lesson, if possible.

Example from practice

'Two pupils are absent during this last lesson. I know that both of them are (really) ill. It is beautiful to see how relaxed the pupils have become during the 'saying goodbye' drama exercise. The combination of seriousness and fun with which they demonstrate saying goodbye moves me. You can really notice the difference between the inhibited way of showing emotions of several Chinese pupils and the exuberantly displayed emotions of the African pupils.

When we continue to talk about saying goodbye, almost all pupils say that they cried a lot when they left their country. They have not always shown this to others. Mirad from Bosnia says: 'I cannot cry.' Ali Reza says that he can cry and that it is very normal in Iran.

The pupils are unanimous on the value of these lessons. Some say that they have learned that talking is good for them. Ali Reza is remarkably talkative today: 'Miss, I now have many friends in this class and I know how to live in the Netherlands.'

Unfortunately, some boys have not written down a wish. However, all the girls have. I have glued a picture of the school on one of the spare goodbye pages to which the boys quickly add something in writing. In this way, there still is a goodbye wish for everyone. In reality, it is not an actual saying goodbye to each other, since this class will continue to meet during the year. It is a saying goodbye to the lessons of Welcome to school, but I have the feeling that this class will also continue to relate to each other in a friendly way.'
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Contributors Welcome to school

The lessons of Welcome to school have been written by various authors.

Jan van Esch is a teacher of Dutch as a second language and pupil tutor at the ROC Midden Brabant in Tilburg. He has written the lessons of the first part, 'Introduction', using material from the method De Vluchtelingenles ('The Refugee Lesson').

Eveline Spanjers is a drama teacher and social orientation teacher within the support project for underage asylum seekers, Voortgezet Onderwijs Afdeling Anderstaligen ('Secondary Education Department Foreign Speakers) of Kempenpoort in Eindhoven. She wrote the second part 'My country and the Netherlands'.

Haidy Lie A Ling works for the Haags Centrum voor Onderwijsbegeleiding (Hague Centre for Education Support) as a psychologist for the Project Neveninstromers ('Project Lateral Entry Students') in The Hague. She wrote part of the lessons of the third part, 'Me and the people around me'.

Maryse Bolhuis, who worked on the STER-project of the Centrum Educatieve Dienstverlening/Projectbureau (Centre for Educative Support/Project Bureau) in Rotterdam at the time, has contributed to the fourth part, 'Important things'.

Bram Tuk and Annick de la Rive Box, who both work in the department Preventie, Scholing & Training ('Prevention, Schooling & Training') at Pharos, wrote the remaining lessons, the introductory chapters and were responsible for the final editing.

Other contributors

The above-mentioned authors, together with VIEW project worker Geja Langerveld, were part of the author group who commented on each other's contributions. Moniek Sanders, employee of Atlas Scholenadviesgroep Amsterdam ('Atlas School Advice Group Amsterdam') and project leader of VIEW Amsterdam also read and commented on the contributions. Jelly van Essen, psychotherapist with the youth team at Pharos, also advised on the content.


Parts of Welcome to school have been trialed in a few schools in the four major cities with the cooperation of the VIEW project leaders and others in these cities. These are: Prisma college in Utrecht; the Project Neveninstromers ('Project Lateral Entry Students') in The Hague; the Montessori College Oost ('Montessori College East') and the Espritcollege, both in Amsterdam; and the Scholengemeenschap Nieuw Rotterdam ('Comprehensive School New Rotterdam'). In addition, some lessons have been trialed at the ROC Landstede in Zwolle and in the transition classes of the VBO De Westhoeve in Tilburg.


Teachers from these schools have spent a lot of (their own) time on the implementation, reporting and discussion with the authors. Welcome to school would not have been possible without their inspired, enthusiastic, but also critical contribution.
The VIEW Project

Each year, about 5,500 refugees enter the Netherlands. Many of these young people suffer from serious physical and psycho-social complaints, such as insomnia, headaches and anxieties, which are all related to being a refugee. In addition, they remain very uncertain about their future. They are (for a part) legally bound to go to school but often not able to obtain a regular secondary education diploma. Many of them therefore attend vocational education instead. However, absence from school is quite likely, because of the many problems they have or experience. This is why they need additional support during their time in education.

VIEW Products

VIEW was a cooperation project between four local authorities specifically aimed at young refugees in secondary education during the period 1998-2000. As part of the VIEW project, transferable materials and products were developed for schools to deal with, and improve, psycho-social support for refugees. Development teams consisting of experts with different specialisations were formed to develop these materials and products. The test materials they developed were tested in practice. Through this approach, VIEW guarantees that the materials can be used in practice.

Network

About 15 schools in the four large local authorities (both schools in secondary education and local education centres) are involved in the VIEW project. Networks between schools and various institutions in the area of youth support, as well as those operating in the job market that deal with young asylum seekers and refugees, have been carefully set up. Furthermore, work is being done in schools to set up multidisciplinary teams.

Educational institutions and health services work closely together in the VIEW project. The primary target audience of VIEW are those directly involved, as well as representatives of various schools (secondary education and local education centres) and institutions that deal with young refugees from the four major local authorities.


The VIEW project maintains close relationships with similar projects in Ireland, Great Britain, Finland and Denmark. This cooperation takes place within an EU-wide programme (ESF).

The project leaders in these cities are responsible for developing the cooperation and coordination between education, support groups and others involved with young refugees within their own local authority. In addition, the project leaders also provide a link between those who developed the materials and those who experimented with them during the trial period.

The project leaders are

Mrs. G. Langerveld
Project Neveninstromers ('Project Lateral Entry Students') 12-17

Stadhouderslaan 82  2517 JB The Hague, The Netherlands  Telephone: +31 (0)70 338 87 11
Mrs. A. van Dijk
CED/Project Bureau

PO box 8639  3009 AP Rotterdam, The Netherlands  Telephone: +31 (0)10 407 14 70
Mrs. M. Sanders
Atlas Schooladviesgroep ('Atlas School Advice Group')

Baarsjesweg 224  1058 AA Amsterdam, The Netherlands  Telephone: +31 (0)20 625 75 86

Mrs. E. Smit
Gemeente Utrecht ('Utrecht City Council'),' Education Department

Kaatstraat 1  3500 GD Utrecht, The Netherlands  Telephone: +31 (0)30 286 26 52

The general project leaders of the four major cities were responsible for coordinating the work between their cities and those who developed the materials.

For more information about VIEW and the materials produced please contact:

Mr. A. van der Horst

Heetveld 6 3773 AD Barneveld, The Netherlands  Telephone +31 (0)3402 40 02 72

Email: achorst@worldonline.nl
Mrs. G. Langerveld

Delftweg 115  2289 BC Rijswijk, The Netherlands  Telephone +31 (0)15 214 74 13
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Support for newcomers in support classes in secondary education











3. External support





Youth Health Care Services – GP – Youth support – 'Bureau Youth Care' ('Bureau Jeugdzorg') – Youth Mental Health Services – 'Foundation the Building' ('Stichting de Opbouw') – Ama support (support for independent underage asylum seekers) – 'Refugee Work' ('VluchtelingenWerk') – Migrant organisations
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Care & consultation team of various sectors involved





↑





2. Internal support





School psychologist – Pupil support – School social work – Remedial teacher





↑





Internal consultation tutors, internal support
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1. Daily support





Teacher – Tutor – Teacher of Dutch as a second language











Newcomers in the support class: from observation to support and assistance














Evaluating agreed actions





Feedback to all those involved





Arrangements on follow up





Observations in class


























Evaluate





Stabilising or lessening psycho-social problems





Arrangements and execution of support by tutor or internal support staff within school. Possible referral to organisation outside school. Intended actions are recorded in a support plan





Assistance or support by external organisation





Making arrangements with external responsible others








Support and assist





Assess





Assessing problems within school with other tutors and internal support staff.





Discussing problems within a team of those involved





Consultation with external responsible others, such as parents, support staff and guardian(s)





Diagnosis by, for example, (school) psychologist or youth health care doctor








Observe





Observation in class, for example by using observation forms





Observations and reactions during Welcome to school





Reactions of pupils outside class





Signals given by others








Positively influencing


the experience of self





Improving the well-being of newcomers


and lessening social-emotional problems





Diagram setting out the aims of Welcome to school








Increasing 


social well-being





Newcomers will feel recognised by school and Dutch society





Newcomers will recognise themselves in the experiences of classmates





Newcomers have a healthy time perspective





Newcomers experience social support and will make more contacts





Newcomers will become more active; quiet pupils are less shy and restless, and aggressive behaviour diminishes





Newcomers experience living in different cultures as less difficult






































































































































































































































� The concept 'refugee' refers to anyone who has been officially recognised as a refugee or has applied for official refugee status.


� The development tasks mentioned here are borrowed from Gevluchte adolescenten – ontwikkeling, begeleiding en hulpverlening ('Refugee adolescents - development, support and assistance') (Van der Veer 1998).
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